









Abstract		 The	role	of	the	school	principal	has	changed	significantly	over	the	years,	from	school	managers	to	instructional	leaders	(Blase,	Blase	and	Phillips	2012).	The	principal’s	roles	and	responsibilities	have	garnered	political	attention	as	policies	and	regulations	are	set	in	place	in	 order	 to	 achieve	 success	 (Brundrett,	 2001).	 For	 example,	 the	 United	 States	 and	 its	centrally	driven	‘No	Child	Left	Behind’	policy	made	significant	demands	on	all	schools	and	school	principals.	Most	training	programmes	began	in	the	19th	century,	with	contemporary	programmes	 continuing	 the	 work	 initiated	 in	 the	 1960s	 in	 leading	 US	 universities	(Brundrett,	2001).	How	far	programmes	such	as	Master’s	of	Education	degrees	have	kept	up	 with	 the	 new	 realities	 of	 the	 modern	 principal	 is	 an	 important	 question	 (Hallinger,	2013).	 		Since	M.Ed.	degrees	are	considered	by	many	school	districts	as	qualifications	 for	principal	 positions,	 my	 research	 investigation	 has	 focused	 on	 how	 they	 contribute	 to	principals’	success	in	the	Canadian	province	of	Alberta.			 The	aim	of	the	study	is	to	determine	what	the	contribution	of	M.Ed.	degree	study	is	to	 school	principal	 success.	The	objective	 is	 to	 identify	 the	ways	 in	which	M.Ed.’s	 can	be	changed	to	improve	their	effectiveness	in	developing	good	leaders.													 The	 research	 study	will	 blend	 two	methodologies.	 Firstly,	 there	 is	 a	 documentary	analysis	of	 the	masters	programmes	taken	by	Alberta	principals,	while	a	consideration	of	the	 application	 requirements	of	 school	 boards	will	 open	 the	 study	 and	 identify	 the	main	pillars	 of	 principal	 efficacy	 and	 success	 looked	 for	 in	 Alberta	 as	 well	 as	 the	 M.Ed.	programmes	 offered	 (whether	 online,	 on-the-ground,	 or	 a	 blend).	 Secondly	 a	 qualitative	interview	base	of	research	will	develop	a	depth	of	understanding	in	how	successful	M.Ed.	programmes	are	 for	 school	principals	 and	provide	 a	 range	of	 information	 from	which	 to	draw	from	the	documentary	analysis	which	identifies	M.Ed.	programmes	as	a	requirement.		 	
iii 
 















1.0	 Aim of Study ................................................................................................. 16	
1.1	 Research Objectives ...................................................................................... 16	
1.2	 Positionality .................................................................................................. 18	
Chapter	2:	The	Albertan	School	System	and	the	Role	of	the	Principal	in	Context	.......	20	
2.0	 Historical Development of the School Principal in Alberta ......................... 20	
2.1	 The Albertan School System in Context ....................................................... 24	
2.2	 Conclusion .................................................................................................... 32	
Chapter	3:	Literature	Review	........................................................................................................	33	
3.0	 Good Leadership from the Business Perspective. ......................................... 35	
3.1	 Good Leadership in Education: The International Perspective. ................... 41	






3.2.0.4	 Understanding	and	Responding	to	the	Wider	Context	while	Fostering	a	School	Culture ...................................................................................... 59	3.2.0.5	 Visionary	Leadership ............................................................................. 61	
3.3	 Comparison of the Alberta Dimensions of School Leadership with Parallel 
Constructs ................................................................................................................. 64	
3.4	 Training of School Leaders ........................................................................... 65	
3.5	 Training of School Leaders by the Alberta Ministry of Education. ............. 69	
3.6	 Training of School Leaders by Both Higher Education Institutions and Other 
Training Programmes ................................................................................................ 71	
3.7	 Content for Training School Leaders. ........................................................... 76	
3.8	 Key Characteristics of Good School Leaders by Review of Principal 
Evaluation Metrics on Leadership Programmes ...................................................... 80	
3.9	 Literature Summary ...................................................................................... 83	
Chapter	4:	Methodology	and	Methods	........................................................................................	85	
4.0	 Statement of Problem .................................................................................... 85	
4.1	 Research Question ........................................................................................ 86	
4.2	 Research Tools and the Theoretical Basis of the Lenses Used ..................... 86	
4.3	 Purpose of the Study ..................................................................................... 86	
4.4	 Importance of the Study ................................................................................ 88	
4.5	 Research Methodology ................................................................................. 88	
4.6	 Broader Research Questions ......................................................................... 93	
4.7	 Ethical Considerations and Insider-like Access ............................................ 93	






4.9	 Selection of Interested Participants ............................................................... 97	
4.10	 Data Analysis ................................................................................................ 99	
4.11	 Research Design .......................................................................................... 101	4.11.0	 Thread	One:	Documentary	Analysis ................................................ 102	4.11.1	 Development	of	the	Documentary	Analysis .................................... 102	4.11.2	 Thread	Two:	Interview ..................................................................... 104	
4.11.3	 Development of the Interview Analysis ............................................. 104	
4.12	 Skype Interview .......................................................................................... 106	
4.13	 Interview Method Procedure and Instrumentations: ................................... 107	
4.14	 Pre-Interview Survey Instrument Method .................................................. 107	
4.15	 Development of the Pre-Interview Survey Method Analysis ..................... 109	
4.16	 Participant Interview Instrument Method ................................................... 109	
4.17	 Validity of the instruments .......................................................................... 112	
4.18	 Limitations of the Study .............................................................................. 113	
4.19	 Methodology and Methods Summary ......................................................... 113	
Chapter	5:	Analysis	of	Data	and	Results	..................................................................................	114	
5.0	 Pre-Interview Survey: Description of participants ..................................... 115	
5.1	 Table A4: Participants’ Universities and Degree Type .............................. 121	5.1.0	 Principal	Perceptions	of	Success ...................................................... 132	5.1.1	 Professional	Development	for	School	Principals ............................ 134	5.1.2	 Describing	One’s	Leadership	Style ................................................... 141	
5.1.2.0	 Fostering Effective Relationships ......................................................... 142	






5.1.2.2	 Embodying Visionary Leadership ......................................................... 143	5.1.3	 Providing	Instructional	Leadership ................................................. 145	5.1.4	 Describing	the	Main	Influences	in	their	Leadership ...................... 147	5.1.5	 The	Key	Leadership	Characteristics	Identified	by	Potential	Principal	Candidates .......................................................................................................... 151	5.1.6	 Understanding	of	the	Alberta	Principal	Quality	Standards ........... 156	5.1.7	 Perceptions	on	Design	and	Content	of	Master’s	Degrees	for	Effective	School	Leadership. ............................................................................................ 163	5.1.7.0	 Master’s	Degree	Course	Content ........................................................ 165	5.1.7.1	 Master’s	Degree	Workload .................................................................. 166	5.1.7.2	 Practical	Application	of	the	Earned	Degree ....................................... 167	5.1.7.3	 Learning	to	be	a	Professional	Colleague ............................................ 168	5.1.7.4	 Characteristics	of	a	Proper	Master’s	Degree	for	Principals ............. 168	5.1.7.5	 Incorporation	of	the	Alberta	Principal	Quality	Standards	into	the	Profession .............................................................................................................. 170	5.1.7.6	 Nine	Mandatory	Prerequisites	of	a	Master’s	Degree	for	Principals 172	
5.2	 Documentary Analysis of Master Prospectuses .......................................... 176	
5.3	 Documentary Analysis of the Principal Applications Process in Alberta .. 185	
Chapter	6:	Discussion	.....................................................................................................................	187	
6.0	 Features and Characteristics of a Successful School Principal: Alberta 
Perspective .............................................................................................................. 187	






6.2	 Principals Engender the Qualities of Effective School Leadership by 
Affirming the Design and Content of Master’s Degrees ........................................ 197	
6.3	 Key Characteristics of Effective School Principals: Principal Perspective 202	
6.4	 Compulsory Characteristics in a Master’s Degree Programme: Principal 
Perspective .............................................................................................................. 206	
Chapter	7:	Conclusion	....................................................................................................................	212	
7.0	 Nine Recommendations and Insights from the Study ................................. 215	7.0.0	 Identifying	Future	Leaders ............................................................... 216	7.0.1	 Consistent	School	Administration	Qualifications	in	Alberta ......... 218	7.0.2	 Administrator	Professional	Development	and	Requirements ...... 219	7.0.3	 Focusing	on	Master	of	Educational	Leadership	or	Educational	Policy	Studies 220	7.0.4	 Rigour	in	Master’s	Degree	Programmes ......................................... 220	7.0.5	 Uniform	Evaluative	Measures	for	School	Administrators ............. 222	7.0.6	 Ongoing	Professional	Development ................................................ 222	7.0.7	 Effective	and	successful	principals	involved	in	the	training	and	development	of	others ...................................................................................... 224	7.0.8	 Masters	of	Education	in	School	Administration	Leadership	–	a	new	era 225	
7.1	 Explanations of Unanticipated Findings ..................................................... 226	
7.2	 Theoretical Implications of the Study ......................................................... 226	
7.3	 Implications for Practice ............................................................................. 227	

















Chapter	1	and	2	:	Introduction	&	Albertan	School	System,Role	of	the	Principal	in	Context	Table	1:	Steady	Population	Increase	in	Alberta,	Canada	 	 	 ……………………..25	Table	2:	Alberta	Provincial	Authority	Type	Demographics		 	 	 ……………………..26	
	
Chapter	3:	Literature	Review	Table	3:	Comparing	Alberta	Dimensions		 	 	 	 	 ……………………..64	Table	4:	Courses	Leading	To	Advance	Education	Degrees		 	 	 ……………………..77	Table	5:	Common	Leadership	Degree	Framework		 	 	 	 ……………………..80	Table	6:	Levine	Vs.	ISLLC		 	 	 	 	 	 ……………………..82		
Chapter	4:	Methodology	And	Methods	Section	Figure	1:	Recruitment	Advertisement:	 	 	 	 	 ……………………..96	Table	7:	A	Summary	Of	The	Documentary	Thread,	Method	And	Sample(S)	Correlations		….103	Table	8:	Pre-Interview	Question	 	 	 	 	 	 ……………………..109		
Chapter	5:	Analysis	Of	Data	And	Results	Table	A1	&	A2:	A	Summary	Inquiry	Threads	And	Methods	 	 	 ……………………..115	Table	A3:	Alberta	Authority	Compared	To	Participants		 	 	 ……………………..116	Chart	A1:	Experience	Years	As	Principal	By	Gender	 	 	 ……………………..117	Chart	A2:	Experience	By	School	Division	Level	 	 	 	 ……………………..118	Chart	A3:	Experience	Number	Of	Schools	 	 	 	 	 ……………………..118	Chart	A4:	Experience	Years	In	Administration	 	 	 	 ……………………..119	Table	A4:	Participants	Universities	And	Degree	Types	 	 	 ……………………..121	Table	A4.1:	Participants	Key	Demographics	 	 	 	 ……………………..122	Chart	A5:	Degree	Types	By	University	And	Participant	 	 	 ……………………..124	Chart	A6:	Undergrad	Degree	Contributed	To	School	Teacher	 	 ……………………..126	Chart	A7:	Master	Degree	Contributed	To	School	Teacher	 	 	 ……………………..126	Chart	A8:	Undergrad	Value	In	Principal	Work	 	 	 	 ……………………..127	Chart	A9:	Masters	Value	In	Principal	Work	 	 	 	 ……………………..127	Chart	A10:	Undergrad	Contributes	To	Development	Of	School	Principal	 ……………………..128	Chart	A11:	Masters	Contributes	To	Development	Of	School	Principal	 ……………………..128	Chart	A12:	Undergrad	Prepares	For	Alberta	Principal	Quality	Guidelines	 ……………………..130	Chart	A13:	Masters	Prepares	For	Alberta	Principal	Quality	Guidelines	 ……………………..130	Chart	A14:	Phd	Degree	Contributions	 	 	 	 	 ……………………..131	Chart	A15:	Current	Principal	School	Division	Levels	 	 	 ……………………..131	Chart	A16:	Principal	Success:	Experience	Vs.	Formal	Education	 	 ……………………..136	Table	A5.1:	Participants’	Key	Demographics	on	Success	 	 	 ……………………..137	
Table A5.2: Participants’ Key Demographics ‘on the job training’   ………………..138 
Table A5.3: Participants’ Key Demographics on Formal Education Success ………………..140 Figure	A1:	Leadership	Style	Participant	Summary	 	 	 	 ……………………..146	Figure	A2:	Key	Principal	Leadership	Characteristics	 	 	 ……………………..151	Table	A6:	Principal	Key	Characteristics	Compared	To	Principal	Quality	Standards			……………152	Table	A7:	Principal	Quality	Standards	Compared	To	Responses	Given	 ……………………..157	Table	A8:	Participant	Key	Demographics	Compared	To	Masters	Degree	Bringing	Success		…	164	
























Chapter	1: Introduction	The	 role	 of	 the	 school	 principal	 has	 changed	 significantly	 over	 the	 years,	shifting	from	local	school	managers	to	instructional	leaders	(Blase	et	al.,	2012).		At 
the same time, as Ball (2008) points out, education has become a major political issue 
and a critical factor in many governmental indices leading to increased centrally driven 



















1.0 Aim	of	Study					The	 aim	 of	 the	 study	 is	 to	 determine	 the	 contribution	 of	 M.Ed.	 degree	education	 to	 school	 principal	 success.	 In	 light	 of	 the	 absence	 of	 a	 formalized	 pre-appointment	programme	of	preparation	in	Alberta,	this	research	study	considers	a	selection	of	current	M.Ed.	programmes	available	in	Alberta	regarding	their	value	as	effective	 qualifications	 and	 preparation	 for	 the	 ever-changing	 and	 increasingly	complex	 role	 of	 the	 school	 principal	 as	 experienced	 by	 the	 participants.	 	 The	intention	 of	 the	 study	 is	 to	 determine	whether	 these	M.Ed.	 programmes	 –	 which	qualify	 an	 individual	 to	 apply	 for	 the	 position	 –	 in	 practice	 prepare	 these	 same	individuals	 for	 principal-level	 roles	 and	 responsibilities	 as	 well	 as	 bringing	 them	success.			


















































of	 administrators	where	 principal	 evaluation	 is	 established	 alongside	 preparation	programmes,	found	both	to	be	valuable	components	in	their	training.	The	history	of	 education	provision	 in	Alberta	provides	 the	backdrop	 to	 the	changes	 we	 see	 emerge	 in	 the	 role	 and	 responsibilities	 of	 the	 Alberta	 school	principal.	 	 In	 1996	 the	 Department	 of	 Education	 in	 the	 Province	 of	 Alberta	developed	a	three-year	plan	(Alberta	Education,	1996)	wherein	they	stated	that	the	role	of	 the	school	principal	was	key	to	a	school’s	success.	 	However,	 this	plan	was	aspirational	 in	 terms	of	where	 the	province	wanted	 to	be	 and	was	drawn	up	 in	 a	context	 where	 education	 funding	 had	 been	 cut	 considerably,	 and	 so	 was	 not	implemented.			
	




















Public	 42	 412,840		 70.4%	
Separate	 17	 136,451		 23.3%	
Private		 153	 23,225		 4%	
Francophone	 4	 5,679		 1%	
Charter	 13	 7,877		 1.3%	




































and	 fostering	 effective	 relationships	 have	 been	 described	 as	 critical	 to	 leadership	success	 (Northouse,	2003;	Sergiovanni	and	Green,2015),	which	 is	also	reflected	 in	the	Alberta	Principal	Quality	Standards.	 	The	 latter	 show	a	very	 sound	 theoretical	and	practical	basis	in	the	professional	literature	in	education.			Alberta	has	a	high	quality	education	provision	as	confirmed	by	its	ranking	in	various	international	measures	such	as	Organization	for	Economic	Co-operation	and	Development	(OECD)	and	Programme	for	International	Student	Assessment	(PISA)	which	 indicate	 exceptional	 levels	 of	 education	 for	 its	 citizens	 (Alberta	 Education,	2006).	Given	these	results	 it	 is	difficult	 to	see	any	fundamental	change	 in	the	near	future	 to	 the	 current	 practices	 surrounding	 education,	 employee	 certification	 and	professional	development.		


















principals,	 encompassing	 as	 it	 does	 finance	 and	 project	 management,	 site	maintenance	 and	 community	 relations	 and	 a	 host	 of	 their	 responsibilities.	 In	 my	own	 experience	 as	 a	 principal	 these	 other	 responsibilities	 take	 up	 a	 significant	amount	of	time	and	it	is	perhaps	only	when	these	are	in	place	that	focused	attention	can	be	given	to	instructional	leadership	and	change	management.	The	 leadership	 field	 is	 replete	 with	 award	 winning	 books,	 while	 the	references	in	this	literature	review	are	comprised	of	essential	leadership	selections	from	both	business	 and	 education	 faculties,	 and	 from	 the	 insights	 gained	 through	research	 based	 on	 empirical	 studies	 focusing	 on	 school	 leaders.	 There	 are	 main	focuses	to	draw	on	in	utilizing	business	leadership	literature	within	the	educational	leader	context	despite	their	primary	target	readership.		The	first	is	the	heavy	use	by	principal	 training	programs	of	 these	mainstream	book	store	best	sellers	 to	 inform	and	draw	examples	from	the	business	world	 into	the	public	education	world.	 	The	second	 is	 the	 potential	 for	 prospective	 or	 first	 year	 principals	 using	 the	 business	literature	as	a	first	source	guide	to	their	leadership	due	to	the	fact	that	there	are	few	easily	identifiable	and	well	known	principal	leadership	books.			The	 impact	 of	 business	 literature	 on	 educational	 leadership	 is	 apparent	 in	the	language	being	used	in	educational	practice	where	we	hear	catchy	slogans	like	‘from	good	to	great’,	and	indeed	in	some	of	the	role	titles	in	the	sector,	such	as	CEO.	






























	 Great	 leaders	are	also	often	measured	by	 their	ability	 to	 ‘enable	others	to	
act’	(Kouzes	and	Posner,	2012),	thereby	building	capacity	in	their	organisation	and	raising	 a	 village	 of	 leaders	with	 deep	 knowledge	 and	wide	 experience	 of	 decision	making	(Wheatley,	2006).		Sir	Isaac	Newton	modestly	commented	on	his	success	by	stating	‘if	I	have	seen	further	than	others,	it	is	by	standing	on	the	shoulders	of	giants’	(Gleick,	2004),	a	quote	that	can	be	seen	as	Newton	thanking	those	who	 led	before	him,	or	those	whom	he	led	that	aided	him	in	his	successes.	 	Enabling	others	to	act	begins	 with	 building	 relationships,	 fostering	 collaboration	 and	 strengthening	 the	capacity	of	those	who	spearhead	the	organisation	(Burns,	2010).	It	has	been	studied	in	 the	executive	 ‘EQ’	 emotional	 intelligence	 framework	 (Cooper	and	Sawaf,	1997),	whereby	 authentic	 relationships	 are	 seen	 as	 driving	 opportunities	 based	 on	 the	well-being	 of	 the	 collective,	 while	 the	 concept	 of	 social	 success	 is	 based	 on	 the	notion	 that	most	 businesses	 are	 ‘people	 businesses’.	 	This	 domain	 focuses	 on	 the	role	of	the	principal	in	nurturing	other	leaders,	at	various	levels,	and	in	developing	a	succession	 plan	 linking	mentoring	 and	 coaching	 as	 examples	 of	 this	 empowering.		Business	 leadership	 literature	 often	 focuses	 on	 the	 ‘self’	 as	 the	 leader	 and	 the	development	 or	 examples	 of	 their	 personalities	 and	 identities.	 	 The	 educational	dimension	focuses	on	the	term	‘enable	together’,	and	the	equivalent	to	this	area	 is	known	as	developing	and	facilitating	leadership	in	a	school.			 Covey	 (2013),	 Sharma	 (2010),	Maxwell	 (2002),	 Blanchard	 (2010),	 Robbins	(2003)	 and	many	 other	 business	 leadership	writers	 emphasise	 ‘encouraging	 the	






the	 heart’	 is	 noted	 by	 many	 of	 the	 above	 authors	 as	 an	 important	 aspect	 of	leadership	 as	 it	 involves	 recognising	 individual	 contributions	 and	 acknowledging	challenges	 as	 well	 as	 celebrating	 team	 accomplishments.	 	 Placing	 authentic	emphasis	on	this	area	builds	trust	capacity	when	times	get	tough.		The	educational	dimension	equivalent	to	this	area	is	‘fostering	effective	relationships’.			 Business	 leadership	 has	 a	 very	 interesting	 connection	 with	 education	leadership	and	at	times	a	symbiotic	relationship.		As	the	pendulum	swings	between	cutting	 edge	 theories	 and	 business-inspired	 concepts,	 the	 praxis	 of	 the	 same	theories	is	based	in	the	realm	of	education.		In	other	words,	even	though	education	does	take	leadership	and	effectiveness	concepts	from	other	areas	(such	as	business),	these	 concepts	 still	 require	 testing	and	proving	within	 the	educational	profession.		There	 is	a	shared	terminology,	which	may	not	always	be	helpful,	between	the	two	realms	and	a	relationship	exists	between	the	 field	of	education	and	the	rest	of	 the	world,	 but	 when	 education	 embraces	 a	 concept	 not	 of	 its	 making,	 it	 rebrands	 it	when	it	takes	ownership	of	that	essential	idea.		






























(2008),	 and	Marzano	 (2003).	 	 All	 four	 of	 these	 authors	 chime	with	 Tucker’s	 four	dimensions	in	a	research	study	conducted	in	the	United	States,	England	and	Canada.	The	 literature	 on	 school	 leadership	 is	well	 developed	with	 substantial	 similarities	between	authors.	The	most	 relevant	 for	 the	purposes	of	 this	 study	 is	 in	 research-based	 education	 systems	 like	 Canada’s.	 	 I	 have	 drawn	 literature	 mainly	 from	developed	 Anglophone	 countries	 and	 have	 summarised	 the	 characteristics	identified	under	the	following	headings:	Instructional	Leadership,	Human	Resources	and	Administration,	Teacher	Evaluation	and	Embodying	Visionary	Leadership.		The	following	 section	 attempts	 to	 draw	 together	 a	 representation	 of	 key	 studies	 that	have	 influenced	 thinking	 in	 this	 field.	This	 is	 followed	by	a	brief	discussion	of	 the	different	models	of	leadership	presented	in	the	literature.		














































	The	 rate	 of	 change	 and	 the	 direction	 of	 the	 centrally	 determined	 development	creates	the	need	for	higher	education	to	support	the	professional	development	and	certification	(in	some	cases)	of	the	public	school-based	leader.	Elmore	and	Shanker	(2000)	would	argue	here	that	principals	are	not	accustomed	to	systemic	change	by	their	nature,	but	need	to	be	well	educated	and	well	experienced	to	implement	it	in	their	 unique	 contexts.	 	 This	 is	 again	 exemplified	 by	 the	 American	 No	 Child	 Left	
Behind	 and	 UK	 National	 Curriculum	 programs	 where	 school	 leader	 preparation	regarding	 education,	 development	 of	 resources	 and	 contextual	 circumstance	development	would	 have	 better	 equipped	 these	 schools	 for	 the	 ‘systemic	 change’	dictated.	The	 governmental	 need	 for	 school	 leaders’	 efficacy	 is	 reflected	 in	 the	development	of	evaluation	tools	for	these	public	servants.	Thereby,	the	dimensions	of	 key	 characteristics	 of	 success	 become	 the	 basis	 of	 evaluative	 measures	 as	 the	international	perspective	on	leadership	in	education	is	assessed	by	these	processes.			





















The	 Alberta	 master	 teacher,	 now	 principal,	 holds	 this	 primary	 responsibility	 of	teacher	 evaluation.	 	 Currently	 in	 the	 province,	 this	 dimension	 dominates	 the	majority	 of	 available	 resources	 for	 both	 evaluating	 and	 developing	 instruction	 as	when	it	comes	to	education	reform,	politicians	focus	on	what	they	themselves	and	their	constituents	have	lived	through:	the	experience	of	being	a	student.	Thus	they	make	judgements	on	the	needs	of	the	education	sector	on	this	basis,	as	they	feel	they	are	 qualified	 to	 do	 so	 because	 they	 once	 experienced	 the	 system	 themselves	 as	students	(Burger,	2000).			



















look	 past	 standards	 and	 examinations	 because	 “community	 is	 really	 about	 the	quality	of	day-to-day	life	in	schools”	(p.75).		






a	 school.	 This	 is	 especially	 so	 for	 new	 principals	 who	 have	 difficulty	 finding	 the	support	 they	need	 for	 their	 own	development.	 Principal	 evaluation	 is	 a	 necessary	requirement	from	the	early	selection	process	to	develop	top	administrators,	and	it	has	been	argued	that	the	selection	of	the	right	principal	for	a	school	is	critical	to	the	future	success	of	a	school	and	its	students	(Fullan,	2008).	Leithwood	(2003)	states	that	leaders	enhance	the	success	of	their	schools	by	promoting	 a	 community	 of	 trust	 and	 communication	 that	 fosters	 leadership	capacity.	 	 A	 principal	 must	 become	 a	 lifelong	 learner	 who	 enhances	 their	 own	efficacy	and	that	of	leadership’s	‘capacity	building,’	as	Leithwood	puts	it.		He	shares	an	example	of	providing	opportunities	for	staff	to	participate	in	the	decision-making	process,	which	in	turn	strengthens	their	knowledge	base.	
	
3.2.0.4 Understanding	and	Responding	to	the	Wider	Context	while	Fostering	












Marzano	et	al.	(2005)	argue	that	an	effective	principal	will	in	turn	influence	teachers,	 who	 in	 turn	 influence	 students,	 which	 in	 turn	 influences	 student	achievement,	 thus	 impacting	 on	 parents	 and	 public	 sentiment	 regarding	 public	education.		The	extent	of	positive	or	negative	influence	cannot	be	clearly	ascertained	but	 is	 known	 to	 generate	 school	 success	 to	 a	 considerable	 extent.	 	 Marzano	identifies	 four	 best	 practices	 in	 fostering	 good	 relationships	 and	 school	 culture:	unity	amongst	staff;	wellbeing	or	esprit	de	corps;	working	together	towards	a	shared	purpose;	 and	 envisioning	 the	 greatness	 that	 could	 be	 achieved.	 	 For	 these	dimensions	 to	 truly	 gain	 a	 basis	 within	 a	 school	 culture,	 it	 is	 imperative	 that	sufficient	time	is	allocated	to	these	practices	both	within	the	school	and	in	terms	of	the	 school’s	 understanding	 of	 education’s	 wider	 context.	 For	 researchers	 such	 as	Marzano,	 this	 is	 a	 common	 deflection	 from	 identifying	 a	 concern	 for	 the	characteristics	of	the	school	principal	and	more	to	thinking	about	the	whole	school	context	 and	 can	 be	 attributed	 to	 the	 scarcity	 of	 research	 currently	 conducted	 on	principal	evaluation	in	North	America.		























Parallel	Constructs	 Construct	Authors	Providing	Instructional	Leadership	 1. Developing	People	2. Focus	on	Academic	Achievement	3. Instructional	Leadership	4. Three	models:	mission;	instructional	programming;	positive	school	learning	climate	5. Principal	as	Lead	Learner	6. Holistic	Accountability	7. Teaching	and	learning	processes	
1. Leithwood	(2005)	2. Cotton	(2003)		 3. O’Donnell	and	White	(2005)	4. Hallinger	(2003)			 5. King	(2002)		 6. Reeves	(2004)		 7. Heck,	Larsen	and	Marcoulides	(1990)	Managing	School	Operations	and	Resources		 1. Positive	school	learning	climate	 1. Hallinger	(2003)	Leading	a	Learning	Community	 1. Collaborative	School	Culture	2. Professional	Socialisation	3. Organisational	cultures	
1. Leithwood	(2005)	2. Sergiovanni	and	Green	(2015)		3. Deal	&	Paterson	(1999);	Fullan	(1993);	Sergiovanni	(1999)	Fostering	Effective	Relationships	 1. Community	of	Practice	2. Professional	Socialisation	 1. Northouse	(2013)	2. Sergiovanni	and	Green	(2015)	Developing	and	Facilitating	Leadership		 1. Inspiring	leadership	in	others	2. Developing	People	 1. Ubben,	Hughes,	and	Norris	(2004)	2. Leithwood	(2005)	Understanding	and	Responding	to	the	Larger	Societal	Context	 1. Holistic	Accountability	2. Cultural	Diversity	and	the	Role	of	the	School	 1. Reeves	(2004)	2. Banks	(2004;	Lindsey,	Robins	and	Terrell	(2003);	Nieto,	(2004)	Embodying	Visionary	Leadership	 1. Transformational	Leadership	2. Effecting	Change	3. Setting	Directions	4. Working	towards	a	common	school	purpose	






	The	Alberta	Dimensions	of	School	Leadership	are	not	directly	linked	back	to	the	 research	 they	 used	 to	 determine	 these	 broad	 categories.	 	 After	 careful	consideration	 and	 research,	 Table	3	was	 constructed	 to	 draw	out	 the	 themes	 and	illustrate	 comparative	 theories	 and	 their	 authors	 that	 can	 be	 used	 to	 support	 the	foundation	 of	 the	 Alberta	 Dimensions.	 	 This	 is	 comparable	 to	 the	 UK	 Education	Department	where	 governmental	 policy	 also	 drives	 particular	 outcomes	 or	 goals,	yet	 usually	 in	 terms	 general	 enough	 for	 educational	 institutions	 to	 be	 able	 to	 put	these	 into	practice	 (Ball,	 1994)	as	 appears	 to	be	 intended	by	 the	Alberta	Ministry	with	 the	 general	 outline	 for	 each	 dimension.	 	 The	 added	 references	 in	 the	 above	table	 would	 make	 the	 APQS	 easily	 accessible	 if	 they	 had	 been	 included	 in	 the	original	 publication.	 However,	 they	 might	 have	 also	 made	 the	 Dimensions	 of	Leadership	too	narrow	and	as	such	an	argument	could	be	seen	as	to	why	they	left	the	implementation	to	the	individual.			
























Spillane	(2004)	 finds	that	many	policies	created	to	 further	 leadership	 focus	on	the	characteristics,	skills	and	traits	of	traditionally	successful	principals,	and	this	is	also	seen	in	the	way	that	Alberta	views	its	programs.		Spillane	notes	that	these	are	less	 useful	 endeavours	 as	 compared	 to	 defining	 specific	 measures	 of	 success	working	 towards	 success	 in	goals,	 rather	 than	building	 successful	 skills	 in	 leaders	which	 is	 more	 prudent.	 	 One	 problem	 with	 drawing	 school	 principals	 from	 the	teaching	 population,	 for	 example,	 is	 that	 often	 they	 are	 very	 much	 part	 of	 the	existing	 practice	 and	 culture	 and	 so	 find	 it	 hard	 to	 ask	 the	 Steve	 Job	 creative	questions.	So,	 there	 is	a	 tension:	good	 leaders	know	their	contexts	extremely	well,	and	they	interact	well	with	their	teams	and	share	their	vision	–	but	this	could	also	mean	 that	 they	 are	 not	 creative	 and	 remain	 in	 the	 traditional	 method	 they	 are	accustomed	to.			






around	 the	 world	 when	 compared	 to	 their	 Albertan	 equivalents.	 	 The	 following	information	is	stated	by	the	TQSB	as	being	valid	from	recognised	institutions:	12.0	Relevance	to	Teacher	Education.	12.01	 Subject	 to	 all	 other	 principles	 contained	 within	 this	 document,	programs	 in	 liberal	 arts	 and	 science	 and	 in	 education	 will	 be	 considered	acceptable.	12.02	 Subject	 to	 all	 other	 principles	 contained	 within	 this	 document,	programs	 other	 than	 those	 in	 liberal	 arts,	 science	 or	 education	 considered	equivalent	to	liberal	arts,	science	or	education	will	be	considered	acceptable.	12.03	Programs	not	meeting	the	requirements	of	Principles	12.01	and	12.02	may	be	considered	on	a	limited	basis.	12.04	 The	 Teacher	 Salary	 Qualifications	 Board	 has	 the	 right	 to	 determine	relevancy	of	any	and	all	programs	as	teacher	education	for	purposes	of	salary	recognition.1	 	The	 above	 section	 is	 extracted	 from	 a	governmental	 document	 that	 identifies	 the	relevance	 of	 qualifications	 in	 very	 general	 terms	 and	 is	 supplied	 to	 both	 teachers	and	school	leadership.		A	school	leadership	candidate	who	is	required	to	have	either	enrolled	 on	 a	master’s	 degree	 programme	 or	 to	 have	 already	 completed	 one	 can	choose	any	programme	equivalent	to	a	liberal	arts,	science	or	education	degree.		On	the	 spectrum	 of	 teaching	 assignments	 offered	 by	 school	 districts	 matching	 the	wealth	 of	 degrees	 being	 offered	 by	 higher	 education	 institutions,	 there	 is	 no	







requirement	to	attain	a	leadership-specific	postgraduate	degree	when	applying	for	a	school	 leadership	 position.	 	 The	 lack	 of	 differentiation	 between	 the	 teacher	 and	leadership	development	and	certification	is	seen	by	Whitaker	(2012)	as	a	challenge	to	the	efficacy	of	both	positions,	even	though	the	leadership	position	is	perceived	as	an	 elevation	 from	 a	 teaching	 position,	 yet	 the	 former	 position	 requires	 a	 vastly	different	set	of	skills	and	knowledge	base.			
3.6 Training	of	School	Leaders	by	Both	Higher	Education	Institutions	and	






























originate	 from	 US	 ‘bricks	 and	 mortar’	 universities	 and	 online	 degree-awarding	institutions	which	Levine	describes	as	little	more	than	a	‘grab	bag’	of	survey	courses	(p28).	


















Quality	Instructional	Leadership	 92%	 78%	 71%	School	Law	 91%	 80%	 73%	Educational	Psychology		 91%	 66%	 63%	Curriculum	Development		 90%	 73%	 59%	Research	Methods		 89%	 56%	 53%	Historical	and	Philosophical	Foundations	of	Education		 88%	 36%	 33%	Teaching	and	Learning		 87%	 73%	 63%	Child	and	Adolescent	Psychology		 85%	 79%	 60%	School	Principalship		 84%	 73%	 67%	Needs	of	Exceptional	Children		 70%	 69%	 57%	Schools	as	Organisations		 64%	 58%	 54%	Organizational	Behaviour		 62%	 63%	 59%	Community/Parent	Relations		 58%	 65%	 56%	Managing	Change		 56%	 67%	 59%	Financial	Reporting	and	Controls		 56%	 58%	 54%	Human	Resource	Management		 54%	 64%	 55%	Supporting	Teachers	for	Instruction	
[?[???]Improvement		 53%	 66%	 58%	Ethics		 53%	 55%	 55%	Politics	of	Education 49%	 51%	 42%	Economics	of	Education		 46%	 50%	 51%	Conflict	Resolution		 41%	 63%	 58%	Negotiation		 35%	 42%	 37%	Strategic	Management	of	Innovation	and		Technology		 34%	 55%	 47%	
Average		 66%	 63%	 56%	


















School	 Leaders	 Licensure	 Consortium	 (ISLLC)	 standards	 by	Murphy	 (2005),	 cited	below	 (Table	5).	 	 This	 framework	 is	 common	across	many	educational	 leadership	degree	 programmes	 which,	 as	 mentioned	 above,	 are	 accessed	 extensively	 by	Albertan	teachers	and	principals:		
Table	5:	Common	Leadership	Degree	Framework		
Required	Core	Courses	 	 	 	 	 Credits	Foundations	of	Educational	Policymaking	 	 	 	 3	Fundamentals	of	Curriculum	Development		 	 	 3	Action	Research	in	Education		 	 	 	 	 3	Technology	for	School	Leadership		 	 	 	 	 3	Educational	Organizations	&	Leadership		 	 	 	 3	
Professional	Courses	Law	&	Ethics	for	School	Leadership		 	 	 	 3	School	Finance	and	Records		 	 	 	 	 3	Instructional	Leadership	&	Supervision		 	 	 	 3	Change	for	School	Improvement		 	 	 	 	 3	Building	Organisational	Capacity		 	 	 	 	 3	
Practicum/Seminar/or	Paper	Practicum/Seminar	in	Administration	&	Supervision		 	 3			
3.8 Key	Characteristics	of	Good	School	Leaders	by	Review	of	Principal	



























































challenging.	 	These	challenges	might	be	reflected	 in	how	we	define	 leadership	and	prepare	leaders	across	the	range	of	the	higher	education	degrees	available	(Carter,	Ulrich	and	Rhodes,	2005;	Collins,	2002;	Northouse,	2013),	while	being	aware	 that	the	efficacy	ratings	of	these	programmes	are	averaging	around	50%.’.	
	






current	 contexts	of	 the	participants,	which	 is	 the	 first	occasion	 in	Alberta	 this	has	been	researched,	and	identifies	how	far	master’s	degrees	in	education	contribute	to	the	 success	 of	 school	 principals	 in	 the	 province.	 	 By	 sketching	 the	 landscape,	my	study	will	help	inform	prospective	school	principals	in	their	selection	of	a	master’s	degree,	while	it	will	also	aid	school	districts	in	terms	of	their	school	principal	hiring	practices	 and	 assist	 the	 Alberta	 Government	 in	 the	 protocols	 and	 requirements	surrounding	this	very	important	aspect	of	public	education.		 From	 a	 theoretical	 perspective	 there	 is	 considerable	 literature	 on	 both	educational	 and	 business	 leadership,	 as	well	 as	 research	 on	 the	 characteristics	 of	good	 school	 principals	 in	 both	 the	 Canadian	 (Fullan,	 2003;	 2008;	 2011)	 and	international	 contexts	 (Anderson,	 1991;	 Burger,	 2000;	 Carter	 et	 al.,	 2005;	 Carr,	2005;	Davis	et	al.,	2005;	Leithwood,	2005;	Young	and	Levin	2002).		Drawing	on	the	literature	and	the	specific	data	collected,	it	is	hoped	that	the	findings	from	this	study	will	 contribute	 to	 insights	 into	 ways	 to	 improve	 school	 principal	 practice	 and	masters	degrees	effectiveness	by:	
• Updating	 the	 1970s	 and	 earlier	 understandings	 of	 the	 roles	 and	responsibilities	of	the	school	principal;	








Chapter	4: Methodology	and	Methods	The	aim	of	 this	 chapter	 is	 to	outline	 the	methodology,	 research	design	and	methods	used	 in	 this	 research.	 	The	use	of	a	blended	research	design	 is	explained	and	 the	 reason	 for	 my	 choices	 in	 terms	 of	 the	 methods	 and	 methodology	 are	discussed.	 	Through	the	use	of	two	threads	of	inquiry	(documentary	and	interview	methods)	that	combine	the	different	strands	of	the	research	details,	I	will	describe	the	participants,	data	collection	and	how	I	analysed	my	research.		My	interpretation	of	the	results	is	explored	from	the	perspective	of	validity	and	the	risks	engendered	by	my	position	as	an	insider	researcher	in	the	community	of	school	principals,	the	latter	being	the	main	participants	in	the	project.	 	This	issue	is	explored	later	in	the	chapter.	 	 Lastly,	 I	 will	 identify	 the	 unique	 nature	 of	 this	 research	 within	 the	particular	 context	of	Alberta	 schools	 and	explore	 the	 importance	of	 the	particular	research	method	selected.	






principals	 have	 their	 own	 understanding	 and	 practices	 of	 these	 government-outlined	dimensions	of	school	principal	success.		
4.1 Research	Question	This	 study	 will	 focus	 on	 the	 extent	 to	 which	 M.Ed.s	 contribute	 to	 the	 success	 of	school	principals	in	Alberta	while	also	considering	how	these	programmes	might	be	improved.	
4.2 Research	Tools	and	the	Theoretical	Basis	of	the	Lenses	Used		 Clear	 observations	 in	 terms	 of	 the	 data	 collection	 can	 be	made	with	 some	certainty	when	using	document	analysis.		As	Cohen	et	al.	(2011)	state,	documentary	analysis	observes	participants	 in	 their	natural	 settings.	 	Published	documents	 link	the	participant’s	own	claims	to	reality	and	often	establish	the	context	of	this	reality	in	addition	to	the	conceptual	parameters.		The	documents	retrieved	for	the	purpose	of	 this	 study	 have	 been	 selected	 for	 their	 ability	 to	 respond	 to	 the	 research	questions	and	have	been	gathered	by	researching	openly	available	sources	such	as	the	 websites	 of	 the	 Ministry	 of	 Education,	 Government	 of	 Alberta	 and	 individual	school	district	websites.	












4.4 Importance	of	the	Study		 Research	 in	 the	 field	 of	 principal	 leadership,	 evaluation	 and	 training	 is	specific	to	geographical	and	national	sites	as	education	is	mandated,	governed	and	paid	for	from	public	tax	revenues.	 	On	the	surface,	regional	school	districts	appear	similar	 in	 nature	 and	 in	 terms	 of	 overall	 purpose,	 thus	 they	 share	 certain	commonalities.	 	 However,	 underneath	 the	 surface	 each	 school	 district	 acts	 and	behaves	 differently.	 	 Given	 the	 particular	 and	 challenging	 situation	 Alberta	 finds	itself	in,	with	its	growing	population	and	the	increasing	diversity	of	this	population,	gaining	 insights	 into	 the	 effective	 development	 of	 good	 school	 principals	 is	 quite	urgent.		






























4.6 Broader	Research	Questions	The	aim	of	the	study	is	to	determine	the	contribution	of	the	M.Ed.	degree	to	school	 principal	 success.	 	 The	 M.Ed.	 is	 specifically	 considered	 rather	 than	 other	degree	programmes	available	because	an	M.Ed	is	the	qualification	requirement	for	principals	in	Alberta.		These	fundamental	questions	have	been	addressed	in	section	1.2	and	provide	the	foundation	and	direction	of	my	inquiries.		












participant’s	responses.		Qualitative	studies	always	require	the	researcher	to	be	self-aware	and	alert	 to	 their	own	position	 in	 the	research.	 (Mercer,	2007).	 	During	 the	interviews,	I	specifically	asked	participants	to	rephrase	or	clarify	their	explanations	if	they	had	used	professional	‘jargon’,	acronyms	as	well	as	when	avoiding	questions.	
















































‘Participant	Consent	 to	 Interview’	 form	 that	was	hand	 signed	 and	 returned	 to	 the	researcher	to	confirm	their	participation.		The	following	process	was	followed:	
• Participant	to	submit	consent	for	interview	participation	form;	
• Participant	will	be	asked	to	answer	a	‘pre-interview’	survey,	which	will	give	the	 researcher	 a	 general	 background	 to	 the	 participant	 and	will	 enrich	 the	interview	at	the	face-to-face	stage;	
• A	 face-to-face	 interview	 (potentially	 via-Skype)	will	 be	 scheduled	with	 the	participants’	consent.				 The	 inclusion	 criterion	was	developed	 to	keep	 the	 study	within	 the	unique	Alberta	 context	 of	 successful	 school	 principals.	 	 The	 following	 inclusion	 criteria	were	observed:	
• Currently-serving	school	principals	in	Alberta;	
• Open	to	participating	in	this	research;	








The	specific	groups	excluded	from	this	study	were	new	principals	with	less	than	five	years’	 experience	 in	 the	 Province	 of	 Alberta,	 and	 any	 principal	 who	 had	 principal	leadership	 experience	 outside	 of	 Alberta.	 	 These	 two	parameters	were	made	 in	 order	 to	ensure	 the	 data	 was	 localised	 to	 Alberta.	 The	 researcher	 is	 extremely	 familiar	 with	 the	Alberta	system	and	so	brings	insights	to	the	research	given	my	familiarity	with	this	group.		In	 addition,	 the	 intention	 is	 to	 inform	 the	Alberta	 authorities	 of	 the	 current	 and	 specific	context	of	Alberta	as	they	consider	the	requirements	for	principalship	and	in	particular	the	acceptability	 of	 the	 available	 M.Ed.	 degrees	 as	 supporting	 principals	 to	 develop	 into	successful	school	leaders.	Longer	service	indicates	that	principals	have	had	time	to	reflect	on	the	role,	and	 in	many	cases	have	been	 involved	 in	 interviewing	prospective	principals	and	in	mentoring	those	aspiring	to	the	role.	This	selection	of	expert	informants	would	not	be	possible	if	participants	represented	other	contexts	outside	the	Province	of	Alberta.		












Glaser	 and	 Strauss’	 (1967)	 four	 sections	 that	 comprise	 the	 constant	 comparative	method	of	data	analysis	were	also	incorporated.		These	include:	1. Establishing	 theoretical	 constructs	 across	 all	 previously	 coded	 interviews	 and	documents	through	continual	comparisons;	2. Forming	 emergent	 theories	 (single	 or	 multiple	 with	 evidence)	 as	 patterns	 and	relationships	become	realised;	3. Forming	theories	and	patterns	into	higher-level	theories;	4. Final	formation	of	a	systematic	and	substantive	theory	incorporating	all	previous	as	it	relates	to	the	inquiry.		The	four	above	sections	were	reviewed	continuously	during	the	data	analysis	stage.		It	was	hoped	 that	 the	 theories	 would	 converge	 into	 one	 systemic	 and	 substantive	 overarching	theory.		However,	the	complexities	of	the	research	inquiry	have	proven	to	be	more	context	specific	to	Alberta.		The	discussion	and	analysis	will	draw	out	the	potential	of	any	universal	or	generalisable	theory.	






these	 threads	 intertwined	and	at	 the	 same	 time	became	dependent	on	each	other	within	the	process.		
4.11.0 Thread	One:	Documentary	Analysis	The	 documentary	 analysis	 in	 this	 study	was	 designed	 to	 focus	 on	 the	 Alberta	 narrative.		With	thousands	of	school-based	principals	 in	Alberta	working	 in	publicly-funded	schools,	the	 freely	 available	 documents	 regarding	 employment	 qualifications,	 professional	development,	 certification,	 and	 education	 programmes	 offered	 were	 accessed.	 An	investigation	into	these	documents	would	build	the	foundation	and	baseline	of	the	current	narrative.	



















4.11.2 Thread	Two:	Interview	The	study’s	participants	were	school	principals	who	had	a	continuous	designation	within	the	Province	of	Alberta.		This	study	was	advertised	on	many	Alberta	Teachers’	Association	digital	 communications,	 principal	 leaders’	 newsletters	 and	 list-serves	 where	 Alberta	principals	 frequently	 communicated	 with	 each	 other.	 The	 participants	 who	 were	 finally	interviewed	 were	 from	 both	 rural	 and	 urban	 schools	 representing	 various	 levels	 of	publicly-funded	kindergartens	to	grade	12	schools.		A	total	of	13	participants	were	asked	to	participate	in	the	Skype	interview	process.			


















4.13 Interview	Method	Procedure	and	Instrumentations:		 All	principals	in	Alberta	were	invited	to	participate	in	the	research	study	(see	Figure	1).	 	 Any	 information	 that	 could	 potentially	 identify	 any	 participant	 in	 the	 study	 was	removed	or	generalised.		Communication	with	participants	and	invitations	were	conducted	exclusively	by	email	until	the	Skype	interview.		The	window	for	inclusion	in	the	study	was	based	on	a	duration	of	 four	weekly	requests	to	participate.	 	The	principals	were	asked	to	provide	 information	 to	 confirm	 their	 eligibility	 to	 participate	 in	 the	 study.	 	 Validation	 of	each	 participant’s	 identification	was	 conducted	 through	 the	 confirmation	 of	 their	 emails	matching	 the	 school	 district	 website	 and	 contact	 information	 which	 is	 available	 to	 the	general	public.			 After	 the	 Skype	 interview,	 both	 the	 interview	 transcripts	 and	 the	 pre-interview	surveys	 were	 coded	 with	 pseudonyms	 so	 that	 confidentiality	 in	 the	 analysis	 could	 be	retained.		All	of	the	interviews	were	recorded	digitally,	and	transcribed	with	the	assistance	of	 NVivo	 software,	 after	 which	 common	 themes	 were	 identified	 by	 referring	 to	 the	interview	protocols.		














Table	8:	Pre-Interview	Question		 Question	 	 	1.	 Are	you	currently	employed	as	a	public	school	principal	in	Alberta?	 Yes	 No	2.	 Is	the	school	you	are	principal	of	classified	as	a	rural	or	urban	school?	 Rural	 Urban	3.	 Do	you	identify	yourself	as	a	successful*	school	principal?	*The	definition	of	‘successful’	varies	from	person	to	person,	the	important	meaning	here	is	that	you	self-identify	that	you	are	successful.		
Yes	 No	





































4.18 Limitations	of	the	Study		 A	major	 limitation	of	 the	research	study	was	the	 low	response	rate	 from	Alberta’s	principal	 population.	 	 Invitations	 for	 participation	 were	 made	 available	 to	 100%	 of	principals	 by	 email.	 	 A	 total	 number	 of	 13	 interested	 potential	 participants	 responded,	which	is	a	low	response	rate.		However,	the	advertisement	for	participation	and	interviews	were	conducted	in	June,	one	of	the	busiest	times	in	the	school	calendar	and	the	last	month	of	 the	 school	 year.	 	 This	 might	 have	 influenced	 the	 number	 of	 responses	 to	 the	 study	invitation.	 	 Another	 consideration	might	 also	 include	 the	 fact	 that	 a	minimum	 inclusion	criterion	was	made	available	in	the	Research	Study	Advertisement	and	may	have	deterred	potential	participants.	It	is	unknown	how	many	potential	participants	were	affected	by	the	inclusion	criteria.			






















Documentary	analysis		Exploring	emerging	themes				 The	 interview	 thread	 of	 this	 study	 was	 designed	 in	 two	 parts:	 a	 pre-interview	survey	and	a	Skype/face-to-face	interview.		These	were	conducted	over	the	course	of	four	months	to	gather	the	data.		 	

















Calgary	 School	District	No.	19	 101,509	 2	 Urban	Edmonton	 School	District	No.	7	 79,974		 3	 Urban	Black	 Gold	 Regional	Division	No.	18	 8,891	 1	 Rural	Elk	 Island	 Public	Schools	 Regional	Division	No.	14	 16,269		 1	 Rural	
Separate	





























































	 Table	A4	indicates	the	various	types	of	master	degree	programmes	the	participants	have	 achieved.	 	The	 five	 different	 universities	 the	 participants	 received	masters	 degrees	from	are	represented	by	specific	colours	in	Table	A4,	and	these	same	colours	representing	these	institutions	are	continued	in	all	subsequent	tables	in	this	chapter.		Two	participants	confirmed	they	did	not	have	a	masters-level	degree	in	education,	despite	it	being	a	stated	requirement	in	Alberta,	while	a	majority	(five	participants)	hold	a	Masters	of	Educational	Leadership.	The	use	of	the	colour	codes	above	add	an	additional	layer	of	data	in	which	one	can	 not	 only	 identify	where	 each	 participant	 responded,	 but	 also	 from	which	 university	programme	and	the	specific	degree	type	these	participants	have	experienced.		
Table	A4.1:	Participants’	Key	Demographics	
		 		 	
Name	 Gender	 Years	as	admin	 Years	as	Principal	 Master’s	Degree	in	
Michael	 Male		 7	to	10	years	 5	to	7	years	 Educational	Technology	
Danielle	 Female	 7	to	10	years	 5	to	7	years	 Religious	Education	
Zoryana	 Female	 7	to	10	years	 5	to	7	years	 Early	Childhood	Education	
Shane	 Male			 10	to	15	years	 5	to	7	years	 Educational	Leadership	
Maxim	 Male			 15	Years	or	more	 7	to	10	years	 Educational	Technology	
Darren	 Male			 15	Years	or	more	 10	to	15	years	 Religious	Education	
Fred	 Male			 10	to	15	years	 5	to	7	years	 Science	
Steve	 Male			 10	to	15	years	 7	to	10	years	 Educational	Leadership	
Blaine	 Male			 7	to	10	years	 7	to	10	years	 None	
Barbara	 Female	 7	to	10	years	 5	to	7	years	 None	
Sheila	 Female	 7	to	10	years	 7	to	10	years	 Educational	Leadership	
Samantha	 Female	 7	to	10	years	 7	to	10	years	 Educational	Leadership	































interesting	 to	 note	 that	 views	 were	 similarly	 mixed	 about	 the	 contribution	 a	 master’s	degree	made.		 It	is	noteworthy	that	in	Chart	A7	that	the	University	A	(green)	master	degree	saw	all	three	of	its	participants	respond	‘strongly	agree’	in	relation	to	it	helping	their	development	as	 a	 school	 teacher,	 thereby	 indicating	 that	 the	 programme	 is	 centred	 on	 teacher	development.	

































	 School	 demographics	 identified	 from	 the	 small	 cohort	 of	 participants	 shows	 a	general	 distribution	 of	 school	 levels.	 	 The	 sizes	 of	 the	 student	 populations	 identified	 are	typical	of	the	range	of	schools	found	in	Alberta.				 Two	 of	 the	 eight	 elementary	 schools	 were	 identified	 by	 participants	 as	 having	significant	aboriginal	populations,	three	recording	diverse	European	immigrant-dominated	populations.		One	identified	a	strong	immigrant	population	from	the	Philippines	and	one	a	small	 immigrant	African	population.	 	At	 the	 elementary	 school	 level,	 nearly	 all	 identified	the	socio-economic	status	of	their	students	as	being	average	or	slightly	below	average.		The	middle	and	high	school	levels	identified	a	largely	homogeneous	student	population	with	no	indications	 of	 socio-economic	 levels.	 	 All	 levels	 identified	 English	 Language	 Learner	Programs	and	programmes	of	choice	(i.e.	specialised	academies	in	sports,	the	arts,	science	or	International	Baccalaureate	offerings)	within	their	schools.		























































The	 following	 responses	 demonstrate	 this	 cohort’s	 perspective	 regarding	 ‘on-the-job	training	as	a	key	to	success’:	
Table	A5.2:	Participants’	Key	Demographics	‘on	the	job	training’	














































































5.1.2.0 Fostering Effective Relationships 	 In	relation	to	 the	theme	 ‘fostering	effective	relationships’,	all	participants	spoke	of	this	 as	 being	 their	 core	 leadership	 style,	 however	 only	 four	 of	 the	 participants	 focused	predominantly	on	this	theme	whilst	11	spent	at	least	a	quarter	of	their	time	on	it.				 Sheila	focused	most	heavily	on	this	one	theme.		She	described	her	leadership	style	as	‘inclusive	 of	 all	 opinions	 and	 people’	 as	 she	 invites	 ‘all	 stake	 holders	 into	 conversation’.		Sheila	along	with	six	others	spoke	about	the	daily	relationship	building	required	in	order	to	be	aware	of	the	personal	needs	of	the	teachers	and	staff.	 	Sheila,	Steve	and	Samantha	also	identified	 that	 responding	 to	 these	 needs	 has	 a	 sense	 of	 urgency.	 	 These	 same	 three	participants,	all	holding	a	Masters	in	Educational	Leadership,	identified	examples	of	these	relationships	 such	 as	 being	 informed	 about	 staff	 personal/professional	 issues,	 spouse	 or	dependents’	names,	and	celebrating/	acknowledging	significant	events	in	their	lives.		






distribution	 of	 power	 within	 a	 flattened	 hierarchy.	 In	 the	 case	 of	 schools	 this	 involves	teachers	 and	 support	 staff	 sharing	 in	 the	 leadership.	 	 Michael	 mentioned	 that	 ‘through	conversations	 and	 dialogue	 a	 consensus	 amongst	 our	 peers	 sets	 a	 direction	 in	 our	combined	leadership’	and	that	‘only	through	our	relationships	and	levels	of	trust	can	we	be	certain	 that	 each	 member	 is	 equal’.	 	 All	 participants	 shared	 examples	 where	 positive	approaches,	 teamwork	 and	 communication	 were	 used	 in	 resolving	 conflicts	 and	 helped	scaffold	the	goals.		 It	 is	 clear	 that	 the	 ‘fostering	 effective	 relationships’	 theme	 and	 democratic	leadership	 are	 the	 most	 frequently	 cited	 and	 at	 times	 used	 interchangeably	 when	describing	a	participant’s	leadership	style	and	are	indicated	by	the	majority	of	participants	as	the	most	important	skill	set	in	order	to	develop	as	a	school	leader	throughout	the	K-12	education	system	in	Alberta.			


















	 Lastly,	 the	 comments	 made	 by	 Blaine	 and	 Barbara,	 neither	 having	 received	 a	master’s	 degree	 to	 support	 their	 application	 for	 principalship,	were	 very	 similar	 to	 each	other.	 The	 comments	 were,	 by	 comparison	 to	 the	 other	 11	 participants,	 at	 a	 very	elementary	 level.	 	 All	 the	 other	 participants	 were	 very	 clear	 in	 identifying	 areas	 of	leadership	style	utilising	the	recognised	professional	language.	The	language	used	by	both	Blaine	 and	Barbara	was	peppered	with	 acronyms,	 yet	 they	 failed	 to	mention	what	 these	stood	for.	As	a	researcher	insider,	Blaine	made	the	comment	‘well,	we	both	know	what	that	stands	for’	hoping	I	would	assist	in	the	definition	of	a	CCPLC	(Christ-Centered	Professional	Learning	Community).		This	exchange	placed	me	in	a	very	difficult	situation	as	I	maintained	a	distance	from	my	colleague	and	remained	a	researcher.			
Figure	A1:	Leadership	Style	Participant	Summary






summarise	 these	 narratives.	 	 Using	 NVivo	 software,	 I	 had	 engaged	 the	 word	 frequency	query	within	this	question	node	and	limited	the	list	to	the	most	frequently	used	85	words.		The	word	 limit	 was	 selected	 after	 removing	 common	 English	words	 and	 identifying	 the	most	frequently	used	words	before	repetition	in	meaning	occurred.		Then	I	created	a	word	cloud	to	create	a	visual	diagram	of	this	question.		 All	participants	were	able	to	articulate	their	leadership	style,	and,	all	seem	to	have	a	preferred	 or	 dominant	 leading	 style.	 	 Most	 discussed	 more	 than	 one	 style	 reflecting	research	 findings	 that	 suggest	 that	 the	 best	 leaders	 are	 those	 who	 can	 switch	 style	 in	response	to	need	(Goleman,	2000).	However,	 it	also	seems	to	be	 the	case	 that	 those	who	have	completed	masters	degrees	and	who	continue	to	read	the	literature	in	the	field	focus	more	 heavily	 on	 their	 role	 as	 visionary	 leaders	which	 can	 be	 seen	 as	 encompassing	 and	enhancing	other	styles	of	leadership.	On	the	other	hand,	those	who	do	not	have	a	masters	degree	 were	 struggling	 to	 use	 the	 discourse	 of	 leadership	 and	 also	 focused	 heavily	 on	instructional	leadership	and	relationship	building	in	their	responses.		
































































































































































collegial	relationships.	 	Shane,	Darren	and	Sandra	had	identified	that	within	the	interview	process	for	a	potential	principal	candidate,	the	success	of	which	was	heavily	weighted	on	the	interview	panels’	judgement	of	their	interview	performance.		Shane	had	disclosed	one	of	the	panels	he	sat	on	had	a	candidate	who	‘totally	bombed	the	interview’	and	‘we	passed	them	because	they	are	very	nice	and	must	have	been	nervous’,	but	 ‘we	didn’t	do	 that	 for	everyone,	just	the	few	people	we	knew	personally’.		This	example,	if	common	on	principal	interview	 boards	 with	 no	 oversight,	 leads	 me	 to	 understand	 that	 at	 the	 very	 least	 in	Darren’s	 school	board	you	need	 to	know	people	 in	 senior	 admin	 in	order	 to	move	up	 to	principal.	 	 Shane	and	Sandra	had	 identified	 that	 their	 scoring	of	principal	applicants	had	question	rubrics	for	scoring,	but	they	had	tended	to	score	an	applicant	higher	if	 they	had	‘worked	with	 them	 on	 different	 committees’	 or	 had	 ‘respected	 their	work’.	 Barbara	 had	identified	 that	she	had	gotten	her	principal	position	due	 to	 the	connections	she	had	with	senior	district	administration	and	the	assistant	superintendents.		






master’s	degree-awarding	university,	keep	the	list	as	an	aide	to	break	up	the	‘monotonous	office	work	cycle’	(Samantha)	from	which	they	select	a	dimension	and	take	a	few	minutes	to	work	on	it.		An	example	given	by	Sheila	is	building	relationships,	where	she	would	take	five	minutes	out	of	her	paperwork	time	to	walk	down	to	a	teacher’s	room	or	a	custodian’s	office	 and	 observe,	 compliment	 them,	 then	 return	 to	 her	 paperwork.	 	 In	 doing	 so	 Sheila	says	‘I’m	building	my	relationships	with	others	by	proximity	and	recognition’.				 Confidence	 in	using	or	working	with	 the	APQS	as	a	 form	of	 self-assessment	was	a	sub-question	asked	of	all	participants.		Each	participant	was	asked	to	reply	on	a	scale	of	1	to	3,	with	3	indicating	the	highest	confidence	for	each	dimension.			
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In	terms	of	‘fostering	effective	relationships’	–	one	of	the	dimensions	favoured	by	the	principals	 –	 this	 also	 scored	 the	highest	 in	 terms	of	 principals’	 confidence	 in	 themselves	and	their	capacity	to	fulfil	this	element.	 	Most	of	the	principals	felt	very	confident	in	their	ability	 to	 create	 and	 develop	 relationships.	 	 Many	 of	 the	 principals	 saw	 this	 as	 the	foundation	for	all	other	dimensions:				
‘Making	 connections	 is	 easy,	 and	 I	 can’t	 do	 any	 of	 the	 other	 dimensions	
without	having	a	good	relationship	based	on	trust’	(Fred)					











levels	 expressed	 by	 participants,	 are	 they	 misleading	 themselves	 if	 they	 cannot	 provide	many	examples	of	what	visionary	 leadership	means	 to	 them?	Four	participants	 indicated	they	would	increase	their	use	of	this	dimension	with	added	experience	and	possibly	given	extra	 professional	 development.	 	 The	 participants	 clearly	 struggled	 with	 the	 concept	 of	visionary	leadership,	with	fewer	than	half	expressing	confidence	in	their	own	capabilities,	and	altogether	fewer	examples	of	success	in	this	dimension	being	cited.	Ball	(2012,	2015)	states	 that	educational	policies	 focused	on	outputs	and	which	add	so	heavily	 to	principal	workload	 create	 ‘biddable’	 leaders	 –	 something	 which	 I	 would	 argue	 runs	 counter	 to	enabling	visionary	leadership	in	education.	










	 Participants	(with	the	exception	of	 two)	were	confident	 in	 ‘providing	 instructional	leadership’,	with	much	of	their	efforts	focused	on	this	role.		This	is	perhaps	not	surprising:	as	 instructional	 leadership	 is	 a	 large	 part	 of	 the	 assistant	 principal’s	 obligations	 and	 an	extension	of	their	teaching	role,	it	is	arguable	that	this	is	an	area	where	principals	should	feel	confidence.		With	the	second	highest	number	of	examples	cited	(44	in	total),	this	once	again	demonstrates	 that	 this	 is	 an	 area	where	principals	 are	 giving	 the	majority	 of	 their	efforts	 and	 leadership	 direction.	 	 The	 examples	were	 similar	 to	 the	 previous	 dimension,	however	detailed	examples	also	included	domains	of	teacher	supervision,	mentorship	and	evaluation.	
	 Developing	and	facilitating	leadership	is	an	area		which	most	principals	cited	earlier	as	 the	 reason	 they	 had	 taken	 up	 principal	 roles.	 	 In	 Table	 A7	 we	 see	 a	 clear	 drop	 in	examples	 within	 the	 ‘developing	 and	 facilitating	 leadership’	 dimension	 receiving	 19	examples	cited	while	confidence	levels	were	also	lower:			
‘There	is	so	much	to	do	in	this	job	that	I	am	not	able	to	help	others	as	much	


















operations	 are	 challenges	 for	 them.	 	 Effectively	 this	 is	 the	 result	 of	 effective	 teacher	 and	instruction	training	and	a	lack	of	business	management	training	which	would	include	non-educational	 skillsets.	 This	 is	 perhaps	 reinforced	 when	 participants	 were	 asked	 to	 give	examples	 of	 their	 greatest	 successes.	 Over	 two-thirds	 of	 the	 numerous	 examples	 given	were	encompassed	in	the	following	three	dimensions:	
• fostering	effective	relationships;		
• leading	a	learning	community;	and	
• providing	instructional	leadership.		These	 three	 have	 continually	 been	 both	 confidence	 indicators	 for	 principals’	 feelings	 of	success	 as	 well	 as	 indicating	 that	 the	 participants	 are	 actually	 working	 within	 these	dimensions	as	 the	 latter	 cite	examples	and	knowledge.	 	Overall,	135	 (66.2%)	of	 the	 total	success	examples	provided	covered	these	three	areas,	compared	with	69	for	the	other	four	dimensions	 (38%).	 	 Once	 again,	 this	 is	 a	 resounding	 preference	 in	 practice	 and	understanding	for	the	top	three	dimensions	as	compared	to	the	whole.	
5.1.7 Perceptions	on	Design	and	Content	of	Master’s	Degrees	for	Effective	School	







		 In	 Table	 A8	 we	 see	 a	 correlation	 between	 the	 positive	 responses	 to	 ‘master’s	degrees	 are	 designed	 to	 bring	 leadership	 success	 to	 the	 principal,’	with	 seven	 principals	agreeing	with	 this	 statement.	 	When	 comparing	master’s	 degrees,	 these	 individuals	 hold	two	degree	types	from	three	universities,	namely	a	Masters	in	Educational	Technology	and	Educational	Leadership	respectively.				 In	terms	of	principals	who	agreed	with	this	question,	we	see	responses	cited	in	the	following	 five	 domains:	 choice	 of	 study,	 course	 and	 workload	 alignment,	 ability	 to	utilise/develop	 concepts	 meaningfully,	 and	 leadership	 and	 relationship	 development	respectively.		
Name	 Gender	 Masters’	Degree		 Believes	Master’s	Degrees	are	
Designed	to	Bring	Leadership	
Success	to	the	Principal	
Michael	 Male		 Educational	Technology	 Yes	
Danielle	 Female	 Religious	Education	 No	
Zoryana	 Female	 Early	Childhood	Education	 No	
Shane	 Male			 Educational	Leadership	 Yes	
Maxim	 Male			 Educational	Technology	 Yes	
Darren	 Male			 Religious	Education	 No	
Fred	 Male			 Science	 No	
Steve	 Male			 Educational	Leadership	 Yes	
Blaine	 Male			 NONE	 No	
Barbara	 Female	 NONE	 No	
Sheila	 Female	 Educational	Leadership	 Yes	
Samantha	 Female	 Educational	Leadership	 Yes	












challenges	and	find	solutions,	thereby	actively	leading	to	a	vision	and	not	only	responding	to	problems	on	a	daily	basis.	 	One	principal	 shared	 that	 their	 ability	 to	 ‘bounce	 ideas’	or	share	 thoughts	on	assignments	with	each	other	had	a	greater	 impact	on	 their	 leadership	practice	than	books	they	read.	






masters,	I	wanted	to	earn	it,’	while	another	mentioned	the	names	of	two	other	universities	which	have	low	expectations	and	that	every	student	passes	as	long	as	they	pay	their	course	fees,	 a	 common	 choice	 for	 those	who	wish	 to	 receive	 a	master’s	 degree	 quickly.	 	 In	 the	interviews,	some	participants	identified	the	different	qualities	of	masters	programmes	and	the	 reputation	 the	 individuals	 receive	 in	 attaining	 degrees	 from	 these	 pay-for-degree	institutions.	 	 One	 example	 of	 this	 was	 when	 a	 principal	 stated,	 ‘I	 wanted	 a	 leadership	degree	that	would	help	me	be	successful,	not	 just	a	piece	of	paper	telling	me	I	qualify	for	the	 job,	 so	 I	 avoided	 the	 easy	 and	 expensive	degrees’.	 	 Rigour	 is	 an	 expressed	quality	 of	need	by	the	participants	in	relation	to	a	principal’s	leadership	success.		






5.1.7.3 Learning	to	be	a	Professional	Colleague			 The	last	domain	of	learning	in	relation	to	building	relationships	was	seen	as	a	key	to	the	 success	of	 their	master’s	programme.	 	Many	principals	 identified	 that	 leadership	 is	 a	new	 form	 of	 loneliness	 for	 a	 principal,	 and	 discussed	 how	 they	 learned	 to	 build	relationships	with	 staff,	 communities	and	colleagues.	 	The	 first	 relationship	building	 that	was	 identified	was	with	 staff	 members	 as	 well	 as	 professional	 conduct	 practices,	 which	principals	 learned	 from	 case	 studies.	 	 One	 principal	 stated,	 ‘There	 is	 no	 guide	 for	 new	principals	 how	 to	 be	 a	 friend,	 colleague	 and	 a	 manager	 to	 the	 staff’.	 	 Other	 principals	identified	 their	 success	 in	developing	 community	 communication	plans	 for	 some	module	projects,	thereby	citing	potential	supports	for	the	principal.		Lastly,	many	principals	shared	that	when	 they	were	 in	 lower	 levels	 of	 leadership,	 they	 always	 had	 the	 principal	 to	 ask	questions	 of	 and	 now,	 as	 the	 principal	 of	 the	 school,	 they	 needed	 to	 develop	 a	 web	 of	support	 on	which	 they	 could	 draw.	 	 This	was	 identified	 by	 three	 principals	 as	 a	 natural	relationship	building	between	colleagues	because	many	within	 their	cohorts	also	worked	in	 the	same	district	as	 them,	allowing	 them	to	build	critical	 friendship	relationships	 they	utilise	to	this	day.		





















































o School	goals,	vision	and	mission			 The	above	 list	was	 compiled	and	 coded	 for	 similarities	based	on	 the	answers	 and	categorised	in	the	above	organisational	groupings.	 	While	there	were	specific	mentions	of	school	 district-naming	 protocols,	 general	 headings	 and	 subheadings	 were	 identified.	 A	clear	majority	of	participants	indicated	their	master’s	programmes	could	have	been	more	effective	 in	 delivering	 these	 concepts,	 thus	 better	 preparing	 them	 as	 future	 principal	leaders.	
	






































































































































































































enquiring	what	their	thoughts	were	in	terms	of	the	possibility	of	making	this	a	mandatory	requirement,	 10	 of	 the	 13	 responded	 that	 only	mandatory	 completion	 of	 an	 educational	leadership	 master’s,	 not	 other	 types	 of	 master’s,	 should	 be	 given	 serious	 consideration	prior	 to	 taking	 the	 role	 of	 a	 school	 principal.	 	 A	 subsequent	 question	 came	 from	 the	comments	made	early	in	the	interview	process	where	participants	were	asked	about	their	choice	of	master’s	programmes.		‘Understanding	that	a	master’s	program	would	bring	you	success,	 would	 you	 have	 taken	 time	 to	 select	 a	 particular	 program?’	 was	 positively	answered	by	three	of	the	participants	as	their	main	reason	for	specifically	selecting	Masters	in	Educational	Leadership.		
	













University	of	Alberta	 M.Ed.	Specialty	in	Curriculum	and	Pedagogy	 Part-time	online		 30	









































































































































































































Calgary	School	District	No.	19	 Yes	 Yes	Edmonton	School	District	No.	7	 Yes	 Yes	Black	Gold	Regional	Division	No.	18	 Yes	 Not	Listed	as	Required	Elk	Island	Public	Schools	Regional	Division	No.	14	 Yes	 Not	Listed	as	Required	
Separate	














Chapter	6: Discussion		 The	main	questions	in	this	research	are:	How	far	do	master’s	degrees	in	education	contribute	to	the	success	of	school	principals	in	Alberta,	and	how	might	these	programmes	be	improved?		 Fundamental	 questions	 to	 support	 the	main	 research	 questions	 are	 based	 on	 the	literature	 and	 supported	 by	 the	 data.	 	 There	 are	 many	 complexities	 in	 addressing	 the	research	 question,	 and	 through	 the	 design	 and	 subsequent	 research	 I	 identified	 the	following	five	questions	to	lead	the	discussion:	1. What	does	the	Province	of	Alberta	suggest	are	the	features	and	characteristics	of	a	successful	 school	 principal?	 Are	 these	 quality	 standards	 understood	 and	 used	 by	school	principals?	2. What	are	school	districts’	requirements	for	the	position	of	school	principal?		3. How	 does	 the	 design	 and	 content	 of	 master’s	 degrees	 undertaken	 by	 aspiring	principals	engender	qualities	of	effective	school	leadership?		4. What	 do	 successful	 school	 principals	 see	 as	 the	 key	 characteristics	 of	 effective	principals?	5. What	characteristics	do	successful	principals	see	as	a	necessity	in	a	master’s	degree	programme	that	would	adequately	prepare	them	for	the	position?		
6.0 Features	 and	 Characteristics	 of	 a	 Successful	 School	 Principal:	 Alberta	






























effectiveness.	 	 The	 Government	 and,	 by	 extension,	 the	 voting	 citizens,	 want	 better	principals,	hence	the	creation	of	a	roadmap	to	start	the	conversations	needed	to	inculcate	a	common	 language	 and	 understanding	 of	 this	 unregulated	 position,	 particularly	 as	compared	to	teaching	positions,	the	latter	being	clearly	identified,	regulated	and	evaluated.		With	 no	 clear	 and	 widespread	 use	 of	 the	 standards,	 it	 is	 clear	 the	 school	 principal	profession	has	work	to	do.				 With	no	mandated	regulations	 in	place	 to	oversee	 the	role	of	 the	principal,	 school	districts	 find	 themselves	 as	 the	 creators	 of	 the	 hiring	 requirements,	 evaluation,	 and	professional	development	of	principals.	As	discussed	below,	the	notion	of	inconsistency	of	practice	and	expectations	between	districts	has	been	identified	within	this	study.		






























dissemination	 of	 the	 standards	 to	 those	 hoping	 to	 apply	 for	 principalship	 is	 needed	 and	good	professional	development	training	is	essential.			 The	findings	show	that	a	rubric	design	comprised	of	 the	APQS	would	bring	a	 level	baseline	to	the	profession	and	uniformity	across	the	province.		These	same	rubrics	could	be	used	in	the	pre-identification	of	future	leaders	or	in	the	preparation	of	aspiring	principals.		Extending	 these	 rubrics	 could	 also	 enable	 creating	 consistent	 evaluative	 measures	 of	school	 principals	 and	 assist	 in	 leadership	 professional	 development.	 	 All	 of	 the	 principal	participants	 indicated	 varying	 inconsistencies	 in	 the	 selection	 process	 and	 support	common	competencies.		 The	study	found	master’s	degrees	that	participants	felt	had	contributed	and	others	that	they	felt	had	not	contributed	to	the	success	of	the	principal.		The	master’s	programmes	designed	with	principal-focussed	content	in	the	M.Ed.	degree	based	on	leadership	did	bring	success.	 	 If	 the	provincial	requirements	 for	principalship	were	tightened	up	such	that	the	master’s	 programme	 designs	 all	 focused	 on	 leadership,	 then	 a	 more	 common	 standard	might	 come	 to	 realization.	 	 This	 common	 standard	 would	 then	 support	 the	 use	 of	 a	specifically-designed	 school	 leadership	 master’s	 degree	 as	 part	 of	 the	 school	 districts’	requirements	for	the	position	of	school	principal.		
6.2 Principals	 Engender	 the	Qualities	 of	 Effective	 School	 Leadership	 by	Affirming	


















degree	 available	 to	 them	 at	 the	 time.	 	 Principal	 participant	 Shane	 identified	 that	 he	 had	
‘been	in	administration	for	a	long	time	and	I	was	promoted	to	principal	due	to	a	shortage	of	






participants	who	completed	them,	delve	deeper	into	the	specialty	and	not	into	the	area	of	school-based	leadership.	 	 It	 is	generally	accepted	in	the	requirements	for	principalship	as	identified	by	the	Documentary	Analysis	of	Applications	process	in	Alberta	that	all	master’s	programmes	will	be	adequate	as	preparation	for	becoming	an	effective	school	leader	and,	as	this	study’s	participants	confirm,	this	is	simply	not	the	case.		The	information	emerging	from	 the	 interview	 data	 clearly	 shows	 that	 experienced	 and	 successful	 school	 principals	agree	that	a	master’s	programme	should	be:	
• Focused	on	school	leadership;		
• Designed	 to	 meet	 the	 study	 needs	 of	 busy	 educators	 in	 terms	 of	 structure	 and	timing;		
• Be	designed	to	be	relevant	and	applicable	to	the	job;	and	






without	degrees	to	judge	these	degree	programmes’	merits	in	terms	of	their	principalship-track	utility.		In	turn,	more	applicants	would	come	forward	with	appropriate	credentials	for	this	 critical	 post	while	 improved	 design	 and	 content	 of	 relevant	master’s	 degrees	would	engender	the	qualities	of	effective	school	leadership,	that	in	turn	will	help	candidates	meet	the	appropriate	application	requirements.			
























6.4 Compulsory	 Characteristics	 in	 a	 Master’s	 Degree	 Programme:	 Principal	
Perspective			 It	 has	 been	 identified	 both	 in	 Alberta	 and	 across	 north	 America	 that	 a	 master’s	degree	is	needed	for	the	role	of	principal.	A	master’s	degree	should	offer	learner	outcomes	such	as	the	ability	to	deal	with	complex	issues,	demonstrate	self-direction	in	tackling	and	solving	problems	and	develop	as	 lifelong	 learners	(QAA,	2001).	 	But	what	additional	skill	set	development	does	it	provides	above	and	beyond	that	of	a	teacher,	whose	focus	is	on	the	curriculum?		Our	principal	participants	clearly	stated	that	their	degrees	had	contributed	to	their	successes	as	school	principals.		It	was	understood	that	the	master’s	degree	focused	on	curriculum	subjects	would	inculcate	a	deeper	understanding	on	the	given	subject,	but	our	participants	 do	 not	 believe	 they	 contribute	 to	 a	 principal’s	 success.	 	 	 	What	 did	 lead	 to	success	 was	 a	 master’s	 degree	 that	 along	 with	 the	 generic	 outcomes	 also	 developed	leadership	skills.		Thus	a	master’s	degree	may	bring	 success	 to	a	principal	 and	could	be	used	as	an	appropriate	 tool	 for	 the	 professional	 development	 of	 skills	 for	 principals	 if	 the	 degree	focuses	on	leadership.		The	Anglo	Saxon	model	of	master’s	degrees	generally	looks	to	holders	of	the	degree	to	be	able	to:		
• Deal	with	complex	issues	both	systematically	and	creatively,	make	sound	judgments	in	 the	 absence	 of	 complete	 data,	 and	 communicate	 their	 conclusions	 clearly	 to	specialist	and	non-specialist	audiences.	






• Continue	to	advance	their	knowledge	and	understanding,	and	to	develop	new	skills	to	 a	 high	 level	 and	 will	 have	 the	 qualities	 and	 transferable	 skills	 necessary	 for	employment	requiring:		
o the	exercise	of	initiative	and	personal	responsibility,	
o decision-making	in	complex	and	unpredictable	situations,	























































8. The	 need	 to	 utilise	 effective	 and	 successful	 principals	 in	 the	 training	 and	development	of	others;	9. The	need	for	a	specifically-designed	Masters	of	Education	in	School	Administration	Leadership.		


























7.0.3 Focusing	on	Master	of	Educational	Leadership	or	Educational	Policy	Studies		 Within	my	research,	a	very	strong	identification	was	made	that	the	participants	did	not	 feel	 prepared	 or	 successful	 based	 on	 the	 master’s	 degrees	 they	 attained	 outside	 of	specific	 educational	 leadership-focused	 degrees.	 	 The	Master	 of	 Religious	 Education	 and	the	Master	in	Educational	Technologies	degrees	were	both	designed	with	leading	a	school	in	mind	 and	 as	 such	 the	 participants	 identified	 success	 from	 these	 programmes	 as	 they	related	directly	to	their	professional	 leadership.	 	All	graduates	from	specified	educational	leadership-focused	degrees	 testified	 that	 their	 programmes	helped	 to	 prepare	 and	 assist	them	in	their	success	as	school	administrators.		The	recommendation	is	that	only	master’s	degrees	focusing	on	 leadership	programmes	be	recognised	as	relevant	when	applying	for	school	administration	positions	(Levine,	2005;	Marcos	and	Loose,	2014,	2015).		The	value	of	 the	 subject-specific	 master’s	 degrees	 should	 be	 regulated	 to	 the	 school	 subject	department	 head	 applications	 and	 qualifications,	 and	 not	 seen	 as	 applying	 to	 school	leadership	 where	 clearly	 a	 very	 different	 set	 of	 tools,	 skills	 and	 knowledge	 base	 are	required.			












	 It	 is	recommended	that	 the	current	Teacher	Qualification	Standards	Committee	–a	joint	 body	 of	 Alberta’s	 Ministry	 of	 Education	 and	 the	 Alberta	 Teachers’	 Association	 –	develop	a	new	area	denoted	as	‘Administration	Qualifications’.		A	future	recommendation	is	that	 this	 same	 body	 could	 judge	 the	 quality	 of	 the	 university	 degrees	 being	 granted	 in	terms	of	their	contribution	to	furthering	principal	leadership.		
7.0.5 Uniform	Evaluative	Measures	for	School	Administrators		 School	administrator	evaluations	have	been	identified	as	lacking	uniformity	by	our	participants	 and	 by	 extension	 not	 uniform	 across	 the	 province.	 	 The	 recommendation	 is	that	 the	 Alberta	 Government	 Ministry	 of	 Education	 along	 with	 the	 Alberta	 Teachers’	Association	 develops	 an	 extensive	 evaluative	 process	 with	 reference	 to	 the	 framework	established	 by	 the	 APQS	 guidelines.	 	 Currently,	 these	 guidelines	 are	 being	 left	 open	 to	interpretation	by	school	districts.	 	Our	participants’	 self-identified	 lack	of	knowledge	and	use	of	these	is	also	evidence	of	a	political	framework	whose	foundation	has	not	been	built	upon.			






administrative	colleagues.		A	recommendation	is	that	each	school	district,	either	on	its	own	or	 with	 a	 smaller/larger	 school	 district	 within	 Alberta,	 create	 professional	 learning	communities	for	school	administration	(DuFour	and	Eaker,	1998;	Davis	et	al.,	2005).	 	Our	participants	 identified	 the	 many	 different	 methods	 used	 and	 how	 frequently	 their	respective	school	districts	gathered	for	professional	development	meetings	for	principals.		The	 frequency	 average	 identified	 a	 total	 of	 two	 days	 a	 month	 for	 gatherings	 (or	combination	of	half	days).	 	The	topics	or	agenda	items	are	often	related	to	local	 issues	or	challenges	 within	 particular	 school	 districts,	 while	 almost	 none	 of	 the	 identified	 areas	engaged	in	general	leadership	training.	Participants	identified	from	their	experiences	areas	for	 improvement	 and	 from	 these,	 the	 following	 recommendations	 are	 drawn	 and	recommended	when	planning	administrative	gatherings.	
• At	 these	 administrator	 gatherings,	 a	 minimal	 amount	 of	 time	 allocation	 is	recommended	 in	order	 to	meet	 the	professional	development	goals	of	 the	Alberta	Principal	Quality	Standards	(Marzano,	2003);			
• Bridges	 et	 al.,	 (1995)	 suggests	 raising	 effectiveness	 by	 utilising	 examples	 of	problem-based	learning	scenarios	at	each	meeting,	and	that	this	would	help	develop	appropriate	courses	of	action	as	identified	from	each	school	district’s	policies;		







• It	 is	 recommended	 that	 a	 mentorship	 programme	 for	 principals	 is	 developed	 to	engage	with	more	seasoned	principals	(DuFour	and	Eaker,	1998).		This	would	allow	for	 the	 sharing	 of	 existing	 knowledge,	 especially	 in	 terms	 of	 school	 demographic	differences	 alongside	 the	 establishment	 of	 an	 internship	 programme	 (Young	 and	Levin,	2002;	Stronge	et	al.,	2008)	directed	at	those	aspiring	to	the	position	of	school	administrator	or	principal.		Hosting	administrative	gatherings	(Burger	and	Krueger,	2001)	 and	 utilising	 the	 power	 of	 a	 colleague’s	 communication	 (Hattie,	 2009)	becomes	a	very	powerful	training	basis	for	all	involved,	including	those	interested	in	applying	for	the	position.		Whitaker	(2012)	identifies	these	moments	as	having	the	potential	 to	be	both	encouraging	and	 informative	 for	 the	new	principal	while	also	rekindling	excitement	in	seasoned	principals.		
7.0.7 Effective	and	successful	principals	involved	in	the	training	and	development	






collected	 from	 our	 participants	 identified	 two	 very	 effective	master’s	 programmes,	 both	either	 online	 or	 distance-learning	 styles.	 	 The	 use	 of	 retired	 school	 principals	 or	superintendents	 as	 faculty	 in	 these	 programmes	 has	 been	 identified	 by	 Levine	 and	 our	participants	as	very	effective	 in	terms	of	programme	delivery.	 	This	would	provide	direct	links	to	the	specific	needs	of	 today’s	schools,	a	 focus	on	 leadership	when	being	taught	by	faculty	that	have	‘walked	in	the	students’	shoes’	(Marzano,	2003,	p.	124),	thus	providing	a	link	 to	 the	 APQS	 and	 its	 application	 across	 the	 province,	 and	 the	 design	 of	 training	 and	development	 programmes	 to	 complement	 the	 demands	 of	 the	 annual	 school	 calendar	rather	than	university	semester	patterns	(Young	and	Levin,	2002).		






7.1 Explanations	of	Unanticipated	Findings		 On	 the	basis	 of	 this	 study,	 it	 is	 difficult	 to	be	 certain	 about	 the	 factors	behind	 the	APQS	guidelines’	missing	influence	on	the	Alberta	school	principal’s	role	and	daily	routines.		As	noted	above,	the	participants	reflected	a	limited	knowledge	of	these	guidelines	as	well	as	 the	 latter’s	 rather	 slight	 impact	 on	 their	 profession.	 	 A	 contributing	 factor	 to	 our	participants’	 lack	 of	 experience	 with	 the	 APQS	 guidelines	 may	 be	 because	 professional	development	 choices	 are	made	 locally	by	 the	 school	districts	or	by	universities’	master’s	degree	 programmes	 in	 education,	 and	 neither	 identify	 the	 APQS	 guidelines	 as	 valuable.		Another	contributing	factor	that	was	not	identified	or	explored	in	this	study	was	the	extent	to	 which	 the	 Alberta	 Government	 had	 advertised,	 communicated	 or	 released	 these	guidelines	 to	 the	 education	 system.	 	 The	 unexpectedness	 of	 this	 finding	 is,	 however,	 a	reflection	of	the	study’s	participants,	who	are	representative	of	the	various	school	districts	in	Alberta.			






unified	framework	for	master’s	degrees	in	education	leadership	bringing	success	to	school	principals	might	 be	 due	 to	 the	 latter’s	 role	 being	 too	 varied	 and	 complex	 to	 generate	 a	universal	model.			






need	 for	 more	 schools	 and	 more	 principals	 in	 this	 province	 demands	 more	 effective	principal	development	for	Alberta	to	maintain	its	enviable	position.		



























































































































































































































































Online	Expression	of	Interest	to	Participate	in	Study	Questions:		Please	note:	These	Questions,	not	your	contact	name	or	email	will	used	to	select	a	broad	representative	sample	of	participants	from	Alberta	School	Principals.		Today’s	Date:	______________________	Name:		 ______________________	Contact	preferred	email:		______________________		Please	indicate	the	appropriate	answer	for	the	corresponding	question:		 Question	 	 	1.	 Are	you	currently	employed	as	a	public	school	principal	in	Alberta?	 Yes	 No	2.	 Is	the	school	you	are	Principal	of	classified	as	a	rural	or	urban	school?	 Rural	 Urban	3.	 Do	you	identify	yourself	to	be	a	successful*	school	principal?	*Definition	of	‘Successful’	varies	from	person	to	person,	the	important	meaning	here	is	that	you	self-identify	that	you	are	successful.		
Yes	 No	























































1. What	is	your	gender?	a. Male	b. Female	















































































About	your	role		7. Briefly	describe	what	is	your	current	leadership	role:		8. School	Name:			9. How	many	years	were	you/have	you	been	a	School	Principal																						1,	2	,3,	4,				5-10,	11+						10. How	many	schools	have	you	been	principal	of	1,	2	,3,	4,				5-10,	11+						11. How	many	years	were	you/have	you	been	an	Assistant	principal													1,	2	,3,	4,				5-10,	11+	12. How	many	schools	were	you	assistant	principal	of		1,	2	,3,	4,				5-10,	11+	13. How	many	years	were	you/have	you	been	only	school	teacher	and	not	an	administrator?																			1,	2	,3,	4,				5-10,	11+		
About	your	current	school		14. Please	indicate	a	general	demographic	description	about	your	current	school		
About	your	success	as	a	school	principal	15. Please	describe	aspects	of	your	success,	and	what	you	consider	to	be	success	for	a	principal.			

















Introduction	Section:	1. How	would	you	describe	your	own	leadership	style?		2. What	have	been	the	main	influences	on	your	approach	to	leadership?		3. If	you	were	interviewing	a	candidate	for	principal	what	would	you	say	should	be	the	key	leadership	characteristics	that	you	would	look	for?			
Understanding	of	Alberta	Principal	Quality	Practice	Guidelines:	4. Using	the	Alberta	Principal	Quality	Practice	Guidelines	as	starting	points	(large	printout	will	be	made	available	for	participant	to	reference),	Can	you	provide	examples	where	you	can	directly	link	your	success	to	the	domains	of	the	Alberta	Principal	Quality	Practice	Guidelines?	
Design	and	content	of	masters	degrees	taken	by	aspiring	principals	aim	to	engender	
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Alberta has earned an international reputation for excellence in education.  The contributions of 
principals in fostering commitment, collaboration and cooperation among community members 
are key factors in this achievement.  In recent years, the duties and expectations of the principal 
have expanded and become increasingly complex.  As a consequence, all school leaders need 
to acquire sophisticated knowledge and develop the skills that research and experience have 
concluded are necessary for effective practice.  The Principal Quality Practice Guideline 
(PQPG) takes into account the leadership responsibilities and expectations that principals face 
today and will face for the foreseeable future.   
The Ministry of Education (Education) acknowledges with sincere appreciation the 
contributions that the following educational partners have made, through their representation 
on the Alberta Commission on Learning Recommendation 76 Stakeholder Advisory 
Committee and their commitment to use the PQPG as a means of ensuring that Alberta 
schools are led by qualified, dedicated and effective leaders.  
• Ms. Elizabeth Dobrovolsky, Alberta Home and School Councils’ Association (AHSCA)   
• Mr. Sig Schmold, Alberta School Boards Association (ASBA)   
• Ms. Jacqueline Skytt, Alberta Teachers’ Association (ATA)  
• Dr. Brian Boese, Alberta Teachers’ Association-Council of School Administration (CSA)  
• Dr. Mark Yurick, Alberta Teachers’ Association-Council of School Administration (CSA)  
• Dr. Alyce Oosterhuis, Association of Independent Schools and Colleges in Alberta  
• Ms. Diane Gibson, Alberta Association of Public Charter Schools   
• Dr. James Brandon, College of Alberta School Superintendents (CASS)  
• Mr. James Gibbons, Council on Alberta Teaching Standards (COATS)   
• Mr. Gérard Bissonnette, La Fédération des conseil scolaires francophone de l’Alberta  
• Mr. Dick Baker, Concordia University College  
• Dr. Florence Gobeil-Dwyer, Campus St. Jean  
• Dr. Glenn Rideout, The King’s University College   
• Dr. Janice Wallace, University of Alberta   
• Dr. Jacqueline Ottmann, University of Calgary   
• Dr. George Bedard, University of Lethbridge   
• Dr. Garry McKinnon, Committee Facilitator   
• Dr. Mark Swanson, Alberta Education   
• Ms. Gail Sarkany-Coles, Alberta Education  
• Mr. Marc Prefontaine, Alberta Education  
• Dr. Bob Garneau, Alberta Education Alternate representatives:   
• Mr. Henri Lemire, Le Fédération des conseil scolaires francophone de l’Alberta  
• Ms. Caroline Parker, Association of Alberta Public Charter Schools (AAPCS)   










Alberta’s Commission on Learning (ACOL) made 95 recommendations to government in its report, Every Child 
Learns, Every Child Succeeds, released in October 2003.  Recommendation 76 identified the need to develop a 
principal quality practice standard and to identify the knowledge, skills and attributes required of principals.  
The Commission noted that a principal quality practice standard with clearly stated knowledge, skills and attributes 
should form the basis for:  
• recruiting principals,  
• preparing school principals and  
• assessing each principal’s performance.  
 
Education reviewed the Commission’s recommendation, current provincial legislation and policies related to the role 
of the school principal, Canadian and international school leadership research literature regarding the competencies 
required of principals, as well as the standards of practice or performance expected of school principals in their 
complex and multi-faceted roles as school-based instructional and education leaders.   
Based on this review, Education believes that the opportunities for all students to learn and achieve expected 
learning outcomes would be further enhanced if a document were created that outlines the competencies for the 
quality practice of Alberta principals.  
Presently, provincial legislation does not specify the competencies required of a school principal in Alberta; it only 
requires that a principal be a certificated teacher.  Section 19 of the School Act (Act) states that a school board shall 
designate a number of teachers as principals and assign a principal to each school.  Section 20 of the Act outlines 
current legislated duties and obligations of the principal of a school.  Section 95 of the Act allows a board to designate 
a teacher to be an acting principal for a period of not more than one year.    
DOCUMENT DEVELOPMENT  
In June 2005, a stakeholder advisory committee was formed and, through a process of roundtable discussion and 
consensus building, developed a draft Principal Quality Practice document outlining the dimensions and relevant 
descriptors of a principal’s role.    
The Alberta Commission on Learning Recommendation 76 Stakeholder Advisory Committee (Committee) referred to 
the work of the ASBA, ATA, CASS, AHSCA and the United States Interstate School Leaders Licensure Consortium 
(ISLLC) and concluded that the research literature and Education stakeholders appear to agree that individuals 
designated as principals require a broad repertoire of competencies to successfully fulfill their complex and critical 
roles within the education system.   
In May 2006, a draft of the Principal Quality Practice document was sent to all school principals, superintendents of 
schools, school boards, school council chairpersons and stakeholder groups for their review and comments.  A field 
review response draft of the document was made available on Education’s website for public comment.  
Regional focus groups were held throughout the province in fall 2006.  Principals employed in public and private 
schools, teachers, school council members, school superintendents, and school trustees and key stakeholder groups 
were invited to attend.  The Committee reviewed and revised the draft Principal Quality Practice document on the 
basis of the feedback collected.  In December 2008, the Committee supported Education’s issue of the document as 
the Principal Quality Practice Guideline; Education will issue the document in Spring 2009. Education, in cooperation 
with its stakeholders, is developing a School Leadership Framework to establish supports for the Principal Quality 







THE CHANGING ROLE OF THE PRINCIPAL  
The role of school principal has evolved over the past half-century.  As schools became larger, the 
traditional role of the school principal as head-or principal-teacher responsible for teaching and 
learning within a school was expanded with the addition of greater administrative responsibilities.  
The principal’s role has become more focused on the management of teaching and learning within 
the school, consistent with local school board and provincial policies and directions.  
Policymakers assumed that significant, positive teaching experience generally provided individuals 
with sufficient preparation to assume the office of school principal.  Therefore, Alberta, like most 
other Canadian provinces, required only that an individual designated as a school principal be a 
certificated teacher.  However, some Alberta school authorities increasingly recognized that teaching 
qualifications and successful teaching experience alone were insufficient to prepare individuals to 
serve as school principals.  Over time, school boards have increasingly required that individuals 
interested in being considered for the principalship hold post-graduate diplomas or degrees in 
education administration or leadership.  
To ensure that all students across Alberta have the best possible opportunities to learn, Education 
maintains responsibility for key provincial standards and policies, such as approved programs of 
study, provincial achievement and diploma testing programs and the development of the Teaching 
Quality Standard Ministerial Order. In the interest of ensuring the best possible quality of basic 
education for all Alberta students, Education also strengthened the accountability of school 
authorities, schools and teachers.  
In this context, the responsibilities of principals and key competencies they require have significantly 
increased. School mission and goal development, issue identification, priority-setting, school 
improvement planning, financial and human resource management and development, information 
gathering and data-based decision-making, public and community relations and educational 
accountability and reporting system requirements are now key expectations of the Alberta school 
principal.  
Moreover, as part of an accountable and open education system, the school principal is required to 
focus more than ever on the core purpose of the school – providing all students with the best 
possible opportunities to learn. Consequently, school principals must have a deep and thorough 
knowledge of teaching and learning so that they are able to serve as instructional, educational and 
organizational leaders focused on the school’s core purpose.  
This PQPG represents a first step in a process to develop a framework for quality school leadership 
in Alberta.  It includes a statement on Principal Quality Practice and seven leadership dimensions, 
with supporting descriptors, reflecting the Alberta context.  The PQPG is to be used as a basis for 
many activities including: principal preparation and recruitment, principals’ self-reflection and daily 
practice, principals’ initial and ongoing professional growth and principal supervision, evaluation and 
practice review.  It also provides a reference for faculties of education in developing and delivering 
principal preparation programs, for teachers and vice-principals who are preparing for school 
leadership roles, for beginning principals in their efforts to meet stakeholder expectations and for 






PRINCIPAL QUALITY PRACTICE AND LEADERSHIP DIMENSIONS  
Principal Quality Practice  
The	principal	is	an	accomplished	teacher	who	practices	quality	leadership	in	the	provision	
of	opportunities	for	optimum	learning	and	development	of	all	students	in	the	school.		
Principal Quality Practice applies to all formal school leaders, including assistant and vice principals. In accepting the 
legislated and school authority mandated leadership responsibilities, all school leaders are expected to commit to 
fulfilling the leadership dimensions contained in the PQPG throughout their careers.  The leadership dimensions and 
their descriptors are interrelated and link to school leaders’ daily practice; however, they are not presented in rank 
order. Reasoned, evidence-based, professional judgment must be used to determine whether these leadership 
dimensions are demonstrated by a school leader in a given context.    
1. Leadership Dimension - Fostering Effective Relationships  
The principal builds trust and fosters positive working relationships, on the basis of appropriate values and ethical 
foundations, within the school community -- students, teachers and other staff, parents, school council and others 
who have an interest in the school.  
Descriptors The principal:  
a) acts with fairness, dignity and integrity  
b) demonstrates a sensitivity to and genuine caring for others and cultivates a climate of mutual respect  
c) promotes an inclusive school culture respecting and honouring diversity  
d) demonstrates responsibility for all students and acts in their best interests  
e) models and promotes open, inclusive dialogue   
f) uses effective communication, facilitation, and problem-solving skills   
g) supports processes for improving relationships and dealing with conflict within the school community  
h) adheres to professional standards of conduct.  
2. Leadership Dimension -Embodying Visionary Leadership  
The principal collaboratively involves the school community in creating and sustaining shared school values, vision, 
mission and goals.  
Descriptors   The principal:  
a) communicates and is guided by an educational philosophy based upon sound research, personal  
experience and reflection  
b) provides leadership in keeping with the school authority's vision and mission  
c) meaningfully engages the school community in identifying and addressing areas for school improvement  
d) ensures that planning, decision-making, and implementation strategies are based on a shared vision and an  
understanding of the school culture  
e) facilitates change and promotes innovation consistent with current and future school community needs  
f) analyzes a wide range of data to determine progress towards achieving school goals   






3. Leadership Dimension - Leading a Learning Community  
The principal nurtures and sustains a school culture that values and supports learning.   
Descriptors  
The principal: a) promotes and models life-long learning for students, teachers and other staff b) fosters a culture of 
high expectations for students, teachers and other staff c) promotes and facilitates meaningful professional 
development for teachers and other staff  d) facilitates meaningful parental involvement and ensures they are 
informed about their child’s learning and  
development.  
4. Leadership Dimension - Providing Instructional Leadership  
The principal ensures that all students have ongoing access to quality teaching and learning opportunities to meet 
the provincial goals of education.  
Descriptors  
The principal: a) demonstrates a sound understanding of current pedagogy and curriculum b) implements strategies 
for addressing standards of student achievement  c) ensures that student assessment and evaluation practices 
throughout the school are fair, appropriate and  
balanced d) implements effective supervision and evaluation to ensure that all teachers consistently meet 
the Alberta  
Teaching Quality Standard e) ensures that appropriate pedagogy is utilized in response to various 
dimensions of student diversity f) ensures that students have access to appropriate programming based on their 
individual learning needs g) recognizes the potential of new and emerging technologies, and enables their 
meaningful integration in  
support of teaching and learning h) ensures that teachers and 
other staff communicate and collaborate with parents and 
community agencies, where appropriate, to support student 
learning i) supports the use of community resources to enhance 
student learning.  
5. Leadership Dimension - Developing and Facilitating Leadership  
The principal promotes the development of leadership capacity within the school community –- students, teachers 
and other staff, parents, school council for the overall benefit of the school community and education system.   
Descriptors  
The principal: a) demonstrates informed decision making through open dialogue and consideration of multiple 






c) facilitates meaningful involvement of the school community, where appropriate, in 
the school’s operation using collaborative and consultative decision-making 
strategies   d) identifies and mentors teachers for future educational leadership 
roles.  
6. Leadership Dimension - Managing School Operations and Resources  
The principal manages school operations and resources to ensure a safe and caring, and effective learning 
environment.  
Descriptors  
The principal: a) effectively plans, organizes and manages the human, 
physical and financial resources of the school and identifies the 
areas of need;  b) ensures that school operations align with legal 
frameworks such as:  provincial legislation, regulation and policy; 
as well as school authority policy, directives and initiatives; c) 
utilizes principles of teaching, learning and student development 
to guide management decisions and the organization of learning.  
7. Leadership Dimension - Understanding and Responding to the Larger Societal Context  
The principal understands and responds appropriately to the political, social, economic, legal and cultural contexts 
impacting the school.  
Descriptors  
The principal: a) advocates for the needs and interests of children and youth b) demonstrates a knowledge of local, 
national, and global issues and trends related to education c) assesses and responds to the unique and diverse 
community needs in the context of the school’s vision and  




























































































25. How	many	years	were	you/have	you	been	a	school	principal																						1,	2	,3,	4,				5-10,	11+					26. How	many	schools	have	you	been	principal	of	1,	2	,3,	4,				5-10,	11+					27. How	many	years	were	you/have	you	been	an	assistant	principal													1,	2	,3,	4,				5-10,	11+	28. How	many	schools	were	you	assistant	principal	of		1,	2	,3,	4,				5-10,	11+	29. How	many	years	were	you/have	you	been	‘only’	school	teacher	and	not	an	administrator?																			1,	2	,3,	4,				5-10,	11+	
About	your	current	school		30. Please	indicate	a	general	demographic	description	about	your	current	school		
About	your	success	as	a	school	principal	31. Please	describe	aspects	of	your	success,	and	what	you	consider	to	be	success	for	a	principal.		
Professional	development	as	a	school	principal	32. Have	you	received	professional	development	related	to	Alberta’s	Principal	Quality	Practice	Guideline?		If	so,	how	has	it	impacted	your	practice?		 33. Which	statement	do	you	agree	with	most	and	why:		 a. A	principal	is	successful	based	entirely	on	the	experiences	or	‘on	the	job	training’	rather	than	formal	education	degrees	such	as	a	master’s	in	Education.		b. A	principal	is	successful	based	entirely	on	formal	education	degrees	such	as	a	Master’s	in	Education	rather	than	experiences	or	‘on	the	job	training’.			
 
